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Preface 

 

First and foremost, the source and citation for this document is Aurora Public Schools (APS, 2016), a partner in the execution of Educator 

Effectiveness. Partnering with APS, Colorado Springs School District 11 (D11) requested and gained approval to use said document as a guide 

to publish similar guidance for our school district. This strategy supports the following concepts: 

 

1. There is nothing wrong with reaching out to another great school district who is willing to share the great things they have successfully 

implemented. 

2. Strengthens partnerships, teamwork, and consistency across the school districts in the execution and follow-up of Educator Effectiveness. 

3. Successful demonstrations of implementation need only be improved, not reinvented in most cases. 

4. APS is entering their fourth year using the RANDA evaluation and performance management system whereas D11 is entering its first year 

using RANDA. 

5. As trustees of the tax payer dollar and the academic welfare of the children entrusted to us, this is a great example in the efficient use of tax 

payer dollars. 

 

As such, the citation and credit for this document is Aurora School District (APS), Aurora, Colorado (APS, 2016), as modified therein to reflect 

modifications unique to D11.  

 

Improving student learning is at the center of our work and measuring student learning is a critical part of the teacher evaluation process. 

Measures of student learning are included in educator evaluations because: 

 

1. Student learning measures, when combined with classroom observations and evidence of professional responsibilities, improve the 

accuracy of the Final Effectiveness Ratings for educators. 

2. Analyzing student learning data is a best practice for self-reflection and increased collaboration around student learning. 

3. Student learning is a critical indicator of educator effectiveness. 

 

Whereas D11 finished it third year developing and implementing the student growth portion of the Colorado Great Teacher and Leaders Act 

(Colorado Statute SB10-191, 2010), D11 has transitioned to the RANDA evaluation management system beginning school year 2018-2019. 

SB10-191 requires that 50 percent of an educator’s evaluation (principals and teachers) be based on educator impact on student learning in 

relation to the Colorado Academic Standards, commonly known as “the other 50 percent” or measures of student learning (MSL). There are 

four basic requirements set forth in the State Board of Education Rules that districts need to consider when developing their Student Learning 

Objectives (SLO), that make-up the MSL, for use in evaluation for teachers. 

 

1. Individual Attribution- There needs to be at least one measure of student learning (growth) that is singularly attributable to an individual 

teacher. 

2. Collective Attribution- There needs to be at least one measure of student learning (growth) that can be attributed to more than one teacher. 

3. Statewide Summative Assessments Results-Results must be included when available. 

4. Colorado Growth Model- Results from the Colorado Growth Model must be used when available. 

http://www.cde.state.co.us/educatoreffectiveness/overviewofsb191
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Likewise, for the Specialized Service Professional (SSP) directly supporting the educators, SB 10-191 requires that 50 percent of their evaluation 

be based on educator impact on student outcomes in relation to the job defined duties and rubrics associated with the SSP. The requirements 

for SSPs include: 

 

1. Multiple Measures- There needs to be more than one measure attributable to a SSP. 

2. Student Outcome Measures- There needs to be at least two measures of student outcomes that can be attributed that SSP. D11 highly 

recommends using the SSP outcome measures guidance provided by the Colorado Department of Education (CDE) for those nine 

specialty areas.  
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Evaluation Requirements for School Year 2018-2019 

 

For School Year 2018-2019, D11 will use a 50-48-2 educator 

effectiveness model for calculating and educator’s Final 

Educator Effectiveness Rating. All educators will have 50 

percent of the final effectiveness rating based on the 

professional practices (PP) rubric (Quality Standards 1-5 for 

teachers and SSPs, or Quality Standards 1-6 for Principals) and 

50 percent based on the MSL (see Figure 1). When looking at 

the disaggregated MSL, it will consist of two percent as the 

collective attribute and 48 percent as the individual attribute (the 

latter of which will be derived from the SLOs). 

 

Measures of Student Learning for Teachers (Standard 6) 
1. Collective Attribution derived from the School 

Performance Framework (SPF) or the District 

Performance Framework (SPF): For educators assigned to 

their primary schools during the evaluation period, the 

SPF results apply. For those educators who work at 

multiple buildings or hired late in the school year, the 

DPF results apply. 

2. Individual Attribution derived from the SLO: Maximum of two SLOs are highly recommended but one is the minimum. If the educators 

elect to submit two SLOs, it is highly recommended that a 50-50 model be used. 

a. SLOs are a participatory and collaborative method of setting measurable goals or objectives for a specific assignment or class in a 

manner aligned with the subject matter taught and in a manner that allows for the evaluation of the baseline performance of students and 

the measurable gain in student performance during the course of instruction (1 CCR 301-87-1.23, 2012; CDE, 2016a). 

 

 

Measures of Student Learning for Dean of Students, Instructional and Non-Instructional TOSAs (Standard 6) 
1. Collective Attribution derived from the School Performance Framework (SPF) or the District Performance Framework (SPF): For 

educators assigned to their primary schools during the evaluation period, the SPF results apply. For those educators who worked at multiple 

buildings or hired late in the school year, the DPF results apply. 

2. Individual Attribution derived from the SLO: Maximum of two SLOs are highly recommended but one is the minimum. If the educators 

elect to submit two SLOs, it is highly recommended that a 50-50 model be used. 

a. SLOs are a participatory and collaborative method of setting measurable goals or objectives for a specific assignment or class in a 

manner aligned with the subject matter taught and in a manner that allows for the evaluation of the baseline performance of students and 

the measurable gain in student performance during the course of instruction (1 CCR 301-87-1.23, 2012). 

 

 

Col lective 
Attribute, 2%

Individual 
Attribute: SLO, 

48%

Qual ity 
Standards, 

50%

D11 Educator Effectiveness Model

Collective Attribute Individual Attribute: SLO Quality Standards

Professional 
Practice (PP), 

50%

Measures of 
Student Learning 

(MSL), 50%

Figure 1. The D11 Educator Effectiveness Model

http://www.sos.state.co.us/CCR/GenerateRulePdf.do?ruleVersionId=5568&fileName=1%20CCR%20301-87
http://www.cde.state.co.us/educatoreffectiveness/mslguidanceforteachers
http://www.sos.state.co.us/CCR/GenerateRulePdf.do?ruleVersionId=5568&fileName=1%20CCR%20301-87
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Measures of Student Learning for Principals and Assistant Principals (Standard 7) 
1. Collective Attribution derived from the School Performance Framework (SPF) or the District Performance Framework (SPF): For 

educators assigned to their primary schools during the evaluation period, the SPF results apply. For those educators who worked at multiple 

buildings or hired late in the school year, the DPF results apply. 

2. Individual Attribution derived from the SLO: Maximum of two SLOs are highly recommended but one is the minimum. If the educators 

elect to submit two SLOs, it is highly recommended that a 50-50 model be used. 

a. Evaluators will work with their educators to determine the success criteria for each SLO. The measures and targets should be 

established based on local context within a district or school. Principals and Assistant Principals are encouraged to use measures that 

align with their school’s UIP. Student performance will then be evaluated relative to the success criteria set for each of the measures 

included in the SLO.  At the end of the evaluation cycle, evaluators will have to compare measured results to the success criteria in the 

SLO to determine a rating for each measure (CDE, 2016b). 

 

Measures of Student Learning for Specialized Service Professionals (Standard 6) 

1. There are nine categories of SSPs: audiologists, occupational therapists, physical therapists, school counselors, school nurses, school 

orientation and mobility specialists, school psychologists, school social workers, and speech language pathologists. Measures of student 

outcomes for these SSPs are not limited to academic measures but may include measures focused on increasing access to learning since 

these educators may concentrate on non-academic factors that affect overall student well-being. The overall intent of SB10-191 is to ensure 

SSP evaluations provide meaningful and accurate feedback allowing for continuous improvement of practice. 

2. Collective Attribution derived from the School Performance Framework (SPF) or the District Performance Framework (SPF): For SSPs 

assigned to a primary school during the evaluation period, the SPF results apply. For those educators who worked at multiple buildings or 

hired late in the school year, the DPF results apply. 

3. Individual Attribution derived from the SLO: Maximum of two SLOs are highly recommended but one is the minimum. If the SSPs elect to 

submit two SLOs, it is highly recommended that a 50-50 model be used. 

a. Evaluators will work with their SSPs to determine the success criteria for each SLO. The measures and targets should be established 

based on local context within a district or school. SSPs are encouraged to use measures that align with their school’s UIP. Measures of 

student outcomes will then be evaluated relative to the success criteria set for each of the measures included in the SLO.  At the end of 

the evaluation cycle, evaluators will have to compare measured results to the success criteria in the SLO to determine a rating for each 

measure (CDE, 2016c). 

 

  

http://www.cde.state.co.us/educatoreffectiveness/mslguidanceprincipals
http://www.cde.state.co.us/educatoreffectiveness/mslguidancessp
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What is a Student Learning Objective (SLO)?  

 

SLOs are a goal setting process that incorporates the key elements of teaching and learning: 
1. Are based on standards, curriculum and/or professional practices, 

2. Use and results help inform instruction and/or professional practice, and 

3. Are monitored and measured using assessments. 

 

At the intersection of these key elements of teaching 

and learning is the use of data. Ideally, the SLO 

model encourages educators to collaborate with their 

colleagues and be actively involved in writing SLOs 

while measuring student growth through a reliable 

and fair process (see Figure 2). It is participation that 

makes the process both meaningful and appropriate, 

and draws out robust discussion between the 

evaluatee and the evaluator. 

 

It goes without saying, that in education, instruction 

is always complemented with measures of student 

success and, as such, the SLO process is not new in 

educational and instructional practice. What has 

changed is that, administratively, the SLO has become a 

necessity to document student growth/outcomes and 

include the results in the educator’s evaluation, as 

required by Colorado stature (Colorado Statute SB10-

191, 2010).  

 

The SLO is a statement of intended learning that describes what students will know, understand, or be able to do by the end of the 

instructional interval. The SLO answers three primary questions:  
1. What are the most important knowledge/skills I want my students to attain by the end of the interval of instruction? 

2. Where are my students now (at the beginning of instruction) with respect to the objective? 

3. Based on what I know about my students, where do I expect them to be by the end of the interval of instruction and how will they 

demonstrate their knowledge/skills? 

 

Student 
Learning 

Objectives 
(SLOs)

Standards 
& 

Curriculum

Assessment

Instruction

Figure 2. The SLO Process

The SLO process: Incorporating Key Elements of Teaching and Learning

http://www.cde.state.co.us/educatoreffectiveness/overviewofsb191
http://www.cde.state.co.us/educatoreffectiveness/overviewofsb191
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The SLO Specific to SSPs, Dean of Students, Instructional TOSAs, Non-Instructional TOSAs. 

These SLOs are similar, in theory, to the teacher and principal SLO but it is not always directly associated to student objectives. Instead, most 

personnel in this group measure student outcomes by the impact on student access to instruction and outcomes within a given interval of 

service. For the purposes of this document, student learning outcomes will be referred to as a SLO in an effort to reduce confusion and 

simplify the process. These SLOs are used by Specialized Service Professionals, Dean of Students, Instructional TOSAs, Non-Instructional 

TOSAs, who are not considered a teacher of record in a classroom, and therefore non-instructional. These types of SLOs measure outcome 

goals as informed by available the data by an educator, or team of educators, and that are established at the beginning of the year as student 

outcome targets. An outcome is not necessarily an academic goal but a goal associated with the educator’s specific impact on students. Similar 

to the teachers, these educators work to achieve the SLO target while simultaneously monitoring and collecting the data throughout the school 

year. At the conclusion of the evaluation period, these educators calculate the results of the summative data and meet with their evaluator to 

discuss the attainment of the SLO to determine the educator’s impact on students.  

 

The SLOs answer three primary questions: 
1. What is the most important outcome that will enable students to have better access to education through my services? 

2. Where are my students now with respect to this outcome? 

3. Based on what I know about them, where do I expect my students to be by the end of the interval of service? How will I measure this 

change? 
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Why SLOs? 
 
Stature: SLO’s address the mandated requirements of Colorado State Statute under SB 10-191. 
Colorado statute requires the use of student level data, measures of student learning (quality standards 6 and 7).  Also, specific to the SSP, state 

statute requires the use of measures of student outcomes (quality standard 6). In both cases, 50 percent of the evaluation will consist of these 

measures of student learning or outcomes. For the purposes of this document, student measures and outcomes are referred to as a SLO, but 

each are derived slightly different.  

 

Practical: SLOs provide a research-based approach to student achievement increase and support effective teacher practice. 
1. SLOs reinforce best teaching practice. Setting goals for students, using data to assess student progress are all part of good teaching 

practice. SLOs help formalize good teaching by requiring each of these steps and using the performance growth targets to inform 

evaluation results. Identifying the long-term learning goal for teachers and students helps provide a sense of structure to the discipline and 

can support greater understanding of learning theory for teachers and metacognition for students. 

2. SLOs reinforce best professional practice. Setting student outcome goals, using data to assess progress toward those outcomes are all part 

of good professional practice for those who support the work of schools. SLOs help to formalize job roles and focus by requiring each step 

and using student outcome to inform evaluation results. 

3. SLOs are adaptable (instructional). All educators can demonstrate their impact on student learning and receive recognition for their efforts 

because SLOs are not dependent upon the availability of standardized assessment scores. Instead, SLOs can draw upon different data 

sources such as end of course exams, performance-based assessments scored by a rubric, classroom level teacher created assessments, and 

district created or team created assessments. SLOs can be highly adaptable, quickly reflecting changes in curriculum and available 

assessments. 

4. SLOs are adaptable (non-instructional). All educators can demonstrate their impact on students and receive recognition for their efforts. 

SLOs are specific to school based/ district based roles and can draw upon different data sources to reflect the educator’s impact upon 

students. 

5. SLOs acknowledge the value of teacher knowledge and skill (instructional).  The SLO process allows teachers to have input on how student 

learning will be measured and how teachers will be evaluated. Also, the process allows educators to focus on the objectives that are most 

relevant for their student population and content areas and provide a clear, measurable connection to instruction. 

6. SLOs acknowledge the value of professional knowledge and skill (non-instructional). The SLO process allows educators to have input on 

how student outcomes will be evaluated. The process allows educators to focus on the outcomes that are most relevant for their role in the 

school and are connected to the business of increasing access to learning for all students. 

7. SLOs create an environment of collaboration. SLOs can be used to collaborate and reflect upon instructional and/or professional practices 

among teachers and school professionals. 

 

Connection to Quality Instruction: High Quality SLOs demonstrate the following:  

1. SLO Student Learning Goal (instructional). A statement of intended learning which describes what students will know, understand or be 

able to do by the end of the instructional interval. It should include a rationale as to why the goal is important for students. (Endurance, 

Leverage, Endurance, and/or Readiness) SLOs should be written to reflect a Depth of Knowledge at a Level 3 for grades 3 and above. 

(See Appendix for Depth of Knowledge information). 
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2. SLO Student Outcome Goal (non-instructional). a statement of intended outcome that describes what will be accomplished or completed by 

the end of the interval. This should also include why the outcome is important for students and how it relates to school success. 

3. Baseline and Trend Data. Specifically, the instructional SLO should examine student information (test scores from previous years, results of 

pre-assessments, etc.), identify student strengths and weaknesses, and review trend data to inform the learning goal and establish the 

amount of growth that should take place during the instructional interval. The non-instructional SLO should examine the data from 

previous years, (results of pre-assessments, etc.), identify areas of strength and weakness, and explain how the data informed the student 

outcome goal and establish the target(s). 

4. Students. The SLO should identify the students, course, grade level, and number of students included in the learning goal or student 

outcome goal. Also, this includes any information concerning language proficiency, students with Individual Educational Plans (IEP) and 

Individual Learning Plans (ILP) special needs, and any other pertinent student information that impacts on the learning goal or outcome goal 

and performance target grouping. 

5. Instructional Interval. The SLO will clearly identify the time period that the SLO will cover. 

6. Standards and Content. Here, the narrative should explain the content, skills, and the specific standards to which the SLO is aligned. All 

SLOs should be broad enough to represent the most important learning or overarching skills for the course/content, but narrow enough to 

be measured. Non-instructional SLOs should explain the professional standards or expectations to which the SLO is aligned.  Non-

instructional SLO student outcome goals should be broad enough to encompass the bulk of the professional work and yet narrow enough to 

be measured. 

7. Measures and Scoring: Here, both the instructional and non-instructional SLO explains the assessment instruments that will be used to 

measure student growth for the learning goal or outcome goal. The SLO assessment instruments should effectively measure course 

content and have sufficient “stretch” so that all students may demonstrate learning. Since the learning goal is really a big idea of the 

discipline, it is hard to imagine that it can be validly measured with a single assessment so this section should provide a plan for 

combining multiple assessments. The non-instructional SLO assessment instruments should accurately reflect the data needed to 

determine outcome goal achievement and may require more than one single assessment instrument. 

8. Performance Targets: Here, the SLO performance targets for student growth should reflect high expectations for student achievement that 

are developmentally appropriate. Both the instructional and non-instructional SLO targets should be rigorous yet attainable. The 

instructional SLO target should be tiered for specific students or groups of students in the classroom to allow all students to demonstrate 

growth, or the target can be equally applicable to all students in a class, grade, or subject. This section includes a rationale for the why the 

targets are achievable for these students and should draw upon assessment, baseline and trend data, student outcomes, curriculum and 

standards. Non-instructional SLO targets can be tiered for specific students or groups of students or can be equally applicable to all 

students in a class, grade level or school. Non-instructional SLO targets should also include a rationale for why the targets are achievable 

by the professionals and be aligned to baseline assessment data, trend data, curriculum and/or professional standards. 

9. Progress Monitoring: Here, both the instructional and non-instructional SLOs include how the SLO student groups will be monitored to 

track progress toward attainment of the learning goal or outcome goal. It should explain how learning goals or outcome goals will be 

monitored at critical junctures throughout the instructional interval and how instruction/actions will be adjusted and aligned to assist 

students in successfully completing the learning goal or outcome goal. Having a goal is not enough; educators need a clear understanding 

of the important markers along the way that indicate progress toward the goal and steps needed to attain that goal. Learning Progressions, 

maps that describe skills, understandings and knowledge of a discipline in the sequence in which they typically develop are crucial to 

planning instructional next steps and formative assessment. 
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10. Results and Reflection: Here, the SLO provides a description and summary of the data and actual gains in student learning including the 

teacher’s reflection on the SLO process as it affected their planning, instruction, and assessment throughout the instructional interval. For 

the non-instructional SLO, this section provides a description and summary of the data collected at the end of the interval. It also includes 

professional reflection on the SLO process, how it affected their professional work and interactions inclusive of school outcomes. 

 

The SLO approach… 

a. takes into account student starting points, 

b. demonstrates fewer disincentives for educators to serve students who start behind, 

c. delivers a focused description of and plan for what students will understand and will be able to do at the end of the instructional interval 

(semester or year), or provide a focused plan for professionals as they work with student populations to affect positive student 

outcomes, 

d. focuses on the standards and curriculum being taught and learned in the class/course; focused on job related school goals, 

e. effects change when under educator control,  

f. emphasizes what is important and meaningful for students to learn during the instructional interval; and, 

g. ensures targets are reasonable and achievable yet ambitious, for both educators and students, for the students’ learning or outcomes to 

occur. 

 

 

  



 

D 1 1  S L O  U s e r  G u i d e  2 0 1 6                                                                  P a g e  11  

Timeline for the D11 SLO. 
 

July: D11 coordinates with CDE and transitions 

existing personnel data files into RANDA (see 

Figure 3). 

 

August: All staff complete the RANDA training 

and orientation. 

 

Mid-August to September: Staff gathers and reviews 

baseline data for the SLO and plan for 

instruction/practice. Then, staff completes self-

assessment and coordinates review of 

preliminary/draft SLO with evaluator. 

 

October 14: Staff finalizes SLO and submits for 

evaluator approval. SLOs can be collaboratively 

refined afterwards to better meet the needs of 

students.  

 

August-January: Staff engages in high quality 

instruction and monitor progress in accordance with 

the SLO. 

 

December-January: Staff engages in mid-year 

review dialogue on progress, revisit the SLO rubric, 

and timelines for completing the SLO and the end of 

year review. 

 

February-April: Staff continues engage in high quality instruction and monitor progress in accordance with the SLO. 

 

April-May: Teachers and SSPs collect and analyze the data, reflect on their progress, and submit SLO to their evaluator for review in April. 

Principals collect and analyze the data, reflect on their progress, and submit SLO to their evaluator for review in May. 

 

April-May: Teachers and SSPs engage in end-of-year review dialogue with their evaluator, discuss the results, reflect, and finalize the educator 

effectiveness rating in RANDA by the end of April. Principals engage in end-of-year review dialogue with their evaluator, discuss the results, 

reflect, and finalize the educator effectiveness rating in RANDA by the end of May.  

     

 

April & May
-(April) Teachers 
and SSPs End of 
Year Reviews, 

RANDA
-(May) Principals 

End of Year 
Reviews, RANDA

July
-Transition 
to RANDA

-Coordinate 
with CDE

August
-Evaluate Training 

& Orientation
-Gather & Review 

Student Level 
Baseline

April & May
-(April) Teachers 

and SSPs 
Complete SLOs

-(May) Principals 
Complete SLOs

August-
January

-Instruction
-Progress 

Monitoring

August-Mid October
-Complete Self-

Assessment
-ID Assessment 
Instruments & 

performance Targets & 
Plan for Instruction

-Draft SLOs
-Submit SLO for 

Approval

December-
January

-Mid-year 
Reviews

February-April
-Instruction

-Progress 
Monitoring

Educator 
Effectiveness 

Rating

Figure 3. Timeline for the D11 Educator Effectiveness Ratings
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Developing the SLOs: Steps for Educators and Evaluators 

 

To better understand conceptually the SLO process, D11 has developed the following five steps for the development of the SLO. 

 

Step 1: Setting measurable student learning (instructional) and student learning outcomes (non-instructional) 

Step 2: Establishing baselines by the gathering and reviewing of the data 

Step 3: Determining the strategy, instruments of assessments, and progress monitoring systems 

Step 4: Setting measures of success, commonly referred to as performance targets 

Step 5: SLO data summary, reflection, and scoring 

Step 6: Submitting the SLO for review and approval 
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Writing the Instructional Student Learning Objective Statement/Non-instructional Student Learning Outcome Statement 

A student learning statement of intended learning that describes what students will know, understand, or be able to do by the end of the 
instructional interval. Student learning statements should be at a minimum depth of knowledge (DOK) Level 3 for grades 3 and above (See 
Appendices E and F). 

 

Writing the Student 
Learning Objective Statement 
t )ins( 

 Writing the Student 
Outcome Objective Statement 

 

Write the Objective Statement by answering the question: 

 What are the most important content or skills that my students need to know 

or be able to do at the end of the interval of instruction? 

- As an expert in the content, it is the educator’s responsibility to ensure 

they have a deep understanding of the most important learning and 

skills in their content area, course or grade. Understanding what was 

expected in prior grades or previous years and what will be expected in 

subsequent grades and or next year is vital to developing a student 

learning that is focused on the critical components of the discipline. 

 
Write the Outcome Statement by answering the question: 

 What are the most important outcomes that my students need be able to 

do at the end of the interval of service? 

- As an expert in the professional field, it is the educator’s responsibility 

to ensure they have a deep understanding of the most important 

outcomes for their students in their context. Understanding what was 

expected in prior years and what will be expected in subsequent years 

is vital to developing a student outcome objective that is focused on the 

critical contexts, program or processes. 

 

Check the Scope, or Grain-Size of the Objective Statement. 

 Ask the question: 

Is the objective statement broad enough that it captures the major content of 

an extended instructional period, but focused enough that it clearly pertains to 

the course/subject/ grade/ students and can be measured? 

 
Check the Scope, or Grain-Size of the Outcome Statement. 

 Ask the question: 

Is the outcome Statement broad enough that it captures the critical aspects of the 

SSP’s role, but specific enough to clarify the focus of the SLO? 

 

Write a rationale explaining the data-driven or curricular-based reasons for why 

this is such a crucial focus. 

 Note: If baseline data and information reveals that students are already 

advanced in this area, then the objective statement should be revised to focus 

on a different need. 

 
Write a rationale explaining the data-driven or outcome-based reasons for why this 

is such a crucial focus. 

 Note: If baseline data and information reveals high levels of success in this area, 

then the outcome statement should be revised to focus on a different need. 

 

List the standards to which this objective is aligned. 
 
List the professional standards/contexts to which this outcome is aligned. 

 

    
  

Step 1: Setting Measurable Student Learning Objectives (instructional) and Student Learning Outcomes (non-

instructional) 
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Examples of Student Learning Objective Statements (instructional) 

 

Student learning objective statements are broad enough to captures the major content of an extended instructional period, but focused enough that 

they clearly pertain to the course/subject/grade/students and can be measured. They should not include target data (i.e., target percentages for 

students to meet and/or performance level to be met). Student learning objective statements do include the specific knowledge and skills students 

will be able to demonstrate at the end of the instructional interval. 

 

The examples shown below are not intended to be exemplars. 
 

Grade Level or Content Student Learning Objective Statement 

Math, Grade 1 
Students will develop fluency with number combinations to 10 as well as an understanding of how 2-digit numbers are composed of tens 

and ones. Students will combine number fluency and number combinations to add and subtract 2-digit numbers using tens and ones with 

models. 

Writing, Grade 3 
Students will plan, organize and generate a paragraph on a given topic including an introduction to the topic (topic sentence), 3-5 

supporting details and a concluding sentence. 

Math, Grade 3 
Students will be able to recall basic multiplication and division facts with fluency and accuracy and apply their understanding of 

multiplication and division to solve one and two-step problems. 

Art, Grade 5 
Students will investigate, evaluate and create art that communicates the concept: The art of a culture gives understanding to the 

human experience of a culture. 

Science, Grade 6 
By the end of the school year, students will write a scientific explanation concerning a topic of relevance in the community that 

includes a claim, evidence, and reasoning. 

Social Studies, Grade 6 
Students will analyze primary and secondary sources (artifacts, eyewitness accounts, charts, etc.) to make a claim and support it with 

relevant evidence and reasoning in a coherent argumentative piece of writing 

Math, Grade 8 
By the end of the year, students will need to be able understand and explain a proof of the Pythagorean Theorem. They will use this 

theorem to solve for missing sides on a right triangle and in real life situations. They will need to know how to write equations and 

evaluate square roots in order to be successful. 

Art, Grade 8 
Students will be able to analyze the different styles of art, and through practice be able to identify and synthesize the stylistic 

qualities within a work of art.  Students will also be able to create a work of art showing evidence of the contextual clues present 

within different genres of art. 

 

Health, High School 

Students will demonstrate the ability to access, analyze, and evaluate health information, products, and services in order to become 

health literate consumers by creating a well-rounded nutrition plan incorporating various lifestyle factors and utilizing various 

products and services provided 

Math, High School 
The students will be able to create equations with two or more variables to represent relationships between quantities and graph 

equations on coordinate axes with labels and scales, analyze procedures and solutions and verify the reasonableness of the result. 

Chorus, Grades 9, 10 
Students will demonstrate basic proficiency with reading and writing standard musical notation, including not/rest values, pitch, 
tempo, meter, dynamic and articulation markings. 
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Examples of Student Outcome Statements (non-instructional) 

 

Student outcome objective statements are broad enough that it captures the critical aspects of the SSP’s role, but specific enough to clarify the focus of 

the SLO. They should not include target data (i.e., target percentages for students to meet and/or performance level to be met). Instead, student outcome 

objective statements include the specific knowledge, skills sets, and/or behaviors students will be able to demonstrate at the end of the interval of service. 

 

The examples shown below are not intended to be exemplars. 
 

Specialized 

Service 

Professional Role 

Service 

 

Student Outcome Objective Statement 

Speech Lang. 

Pathologist, K-1 

Students will make measurable improvements in articulation, fluency, voice, and expressive and/or receptive language, depending 

upon their individual needs. 

 

Library Media, K-5 
Students will increase their access of informational text, as evidenced by the number of books and the proportion of non-fiction books 

checked out of the school library in the spring of 2016, in order to promote alignment to and success with the Common Core State 

Standards and Colorado Academic Standards. 

School Nurse, K-5 
Increase instructional time by decreasing preventable visits to the nurse’s office and by efficiently and effectively handling ongoing 

medical needs of students. 

Reading, Middle School Students will improve their comprehension of literary and informational text as shown by the Growth Score Value (GSV) on the Group 

Reading Assessment and Diagnostic Evaluation (GRADE) throughout the school year. 

School Counselor, Middle 

School 

Students will increase their awareness of forms of bullying (physical, verbal, cyber bullying, sexual harassment), including increasing 

their knowledge and use of strategies for preventing and addressing bullying and their feelings of self-efficacy for decreasing bullying 

behavior among their peers. 

Social Worker, Middle 

School 

Students will be understand, manage, and express the social and emotional skills that enable them to be successful in classroom and 

other school social interactions. 

School Psychologist, 

Grades 9,10 

Students in my Stress Management Group will increase their knowledge and use of stress management strategies in order to decrease the 

impact of stressors on their instructional time, thereby improving their long-term academic outcomes. 

 

Library Media, High 

School 

Students will demonstrate proficiency with citing print and electronic resources in an academic research paper, including a basic 

understanding of: when to use direct quotations, in-text citations, and footnotes/endnotes; how to use EasyBib for formatting in-text 

citations, footnotes, endnotes, and bibliographies; and plagiarism and copyright/intellectual property rights of creators. 

Counselor, High School Students will acquire the skills to make informed college and career choices while successfully graduating high school. 

Dean of Students, High 

School 

Student daily average attendance will improve including reducing the number of students who were chronically truant last year and 

reducing the number of minutes’ students are out of class. 
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Aligning Student Learning Objectives (instructional and non-instructional) 

 

Both instructional and non-instructional SLOs should be 

horizontally and vertically aligned, when practicable. 

 When instructional SLOs are horizontally aligned, all educators 

in the same grade level who teach the same course collaborate 

to set SLOs and then each educator sets specific targets based 

upon his or her own students’ baseline knowledge and skills. 

 When non-instructional SLOs are horizontally aligned, all 

educators in the same educator group/ or who share similar 

job roles collaborate to set SLOs and then each educator 

sets specific targets based upon his or her own baseline 

data. 

 Vertical alignment suggests that instructional SLOs build on 

one another across a school, reflecting the scope of the 

larger curriculum and comprehensive assessment system 

from grade to grade or course level to course level. This 

requires collaboration and time for a faculty educator to 

develop. 

 When non-instructional SLOs are vertically aligned, 

outcomes build on one another across a school, between 

school levels or across the district. This requires 

collaboration and time for educators to develop, also. 

 

Note: There may be instances in which educators and building 

administrators collaborate to align their SLOs. In these cases, 

educators can have direct or supportive alignment. Still, there 

may be some instances when it may not make sense for an 

educator to align their SLOs with an administrator’s SLOs or 

with a District goal or improvement plan. 

 
 
 
 
 
 
 
 

Setting SLOs is an intensive process 
that requires educators or teams of 
educators to analyze data, review 
assessments, and set targets. This 
process requires time, ideally time 
set aside specifically for this work. 

 
Throughout the process, educators 
should refer to the SLO template 
and Quality Review Checklists to 

ensure all the necessary 
information is included and 

complete. 
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Basically, there are three ways to think about alignment between teacher SLOs and building administrator SLOs: 

 Direct alignment:  This occurs when the focus of the objective statement, targets, and evidence sources are shared. The educator’s SLOs 

mirror the building administrators’ SLO. 

 Supportive alignment:  Here, the content or skills addressed in the educator’s SLO relates significantly to the content or skills of the 

building administrators’ SLO, but comparatively speaking, it is not identical and may require using different evidence sources. 

 No alignment:  Occurs when the educator’s SLO authentically reflects the most important content or skills of his/her discipline and grade 

level/job duties but do not align with the content or skills of the building administrators’ SLO. 

 

An example of each type of alignment is shown below. 

 

Type Example 
 

 

Direct Alignment 

In a K-5 school, multiple sources indicate that students struggle with literacy in the earlier grades and 

numeracy in the upper grades. The principal set the focus for K-2 on increasing the number of students 

reading on grade level and for 3-5 increasing the number of students who are proficient in math. The K-2 

teachers collaborated to write and share an SLO focused on increasing the number of students reading on 

grade level and differentiated their Targets according to the students in their individual classes. The 3-5 

teachers did the same with their own shared focus on numeracy. The teachers SLOs were directly aligned 

with the principal’s SLOs. 

 

 

 

Supportive Alignment 

A middle school principal has set the focus on writing across the curriculum and students’ ability to 

respond to informational text in their transition to the Common Core literacy standards. While some 

teachers’ SLOs might directly align to the building administrator’s SLO, others might focus more on 

complimentary skills. For example, an English teacher might write an SLO on reading and responding to 

informational text, while a social studies teacher might focus on synthesizing various primary and 

secondary sources focused on the social studies content. The skills that the building administrator, English 

teacher, and social studies teacher focus on are very similar, but the SLOs are tailored to the content of the 

course and the Evidence Sources are particular to each discipline. 

 

No Alignment 

The school principal has written an SLO focused on math and one on literacy. While the music teacher 

often incorporates math and literacy into her classroom and could align her SLOs to support the two 

building administrator SLOs, the main focus of the curriculum at the middle school is music performance. 

Given this focus, the LEA music teacher’s evaluator did not feel alignment would be appropriate. 

 

Note: It is essential that an educator’s SLOs authentically reflect the most important content or skills of the discipline and grade level they teach 

or the outcomes/job roles they represent. It is strongly encouraged that District administrators, school administrators, and teams of educators to 

work together toward common objective statements when appropriate, but it is not recommended to force alignment. 
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Data is information, and educators collect information from students every day in order to help them plan effectively, adjust 

instruction/service delivery, monitor progress, and assess student performance. In order to set appropriate long-term goals for students, 

teachers and support professionals must understand where their students are at the beginning of instruction/service delivery. 

 

Identify the student population for the SLO: 

1. Educators need to be clear about who will be included in their SLO.  The student population is largely determined by the courses 

taught, and the work done by the educator coupled with analyses of the data. 

2. Educators should try and include as many students as possible in the SLO. 

a. It could be an entire class for an elementary teacher, 

b. It could be a grade level for an elementary specials teacher, 

c. For middle school and high school teachers this it could include a grouping of their class periods (i.e. all my students in grade 6 

math classes, all my drawing classes, all my students in grade 11 literature classes, etc.). 

d. For non-instructional SLOs, it could include the largest group possible for the goal (i.e., students in grade 7 who are required for 

hearing and vision screening tests, my caseload of students with specific speech language needs, etc.). 

 

Baseline data: Who are your students? What do they know? What can they do? 

1. SLOs are based on a clear understanding of the student population with whom the educator works. Educators should begin by 

answering the question: Where are my students now (at the beginning of instruction) with respect to the standards for my 

course/grade or outcome objective? Identify what baseline data or information you already have and what you need to collect in the 

coming weeks as you continue to get to know your students. Baseline data could include end of year data from state, district, school 

wide, or classroom assessment from the previous year. It could also include student work samples and current assessments given to 

determine understanding and skills and/or yearly outcome standards. 

2. SSPs understand their students’ in many ways at the beginning of the year and should consider data from prior years, data that has 

been collected over time (i.e., immunization records, absenteeism, survey data, IEPs, etc.) and pre-assessments as these data sources 

can provide important information about trends, skills, and knowledge levels at the beginning of the interval of service. 

 

Analyze baseline data: What do your students need? 

Thorough analysis of data helps to determine where students will need to demonstrate the most growth toward mastery of standards. 

Based upon the data analysis, the educator should have a clearer picture of the specific skills or knowledge student are lacking as it 

relates to the Colorado Academic Standards/ Common Core State Standards/WIDA/annual goals or outcomes, etc. Data analysis serves 

as the foundation for determining the SLO. 

 

Considerations for educators in developing an SLO. 
An individual SLO must include all students on the roster for the course or subject area with which the objective is aligned. 

                                                                                     Step 2: Establishing Baselines by the Gathering and Reviewing of the Data 
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 Percentages or particular groups of students may not be excluded. For example, students with IEPs in a general education setting 

must be included in the general educator’s SLO. 

 Educator’s may not include absenteeism clauses into SLOs (e.g., “for students who are present 80% of the time”) because these 

potentially exclude students. However, an evaluator can take extreme absenteeism into account when scoring the SLO and discuss 

exemptions with the educator. 

 The expectation is that ALL students should make academic gains regardless of where they start. 
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An essential part of the SLO process is determining how students/outcomes will be assessed. High quality assessment/evidence sources are 

essential for accurately measuring student learning/outcomes. A wide variety of evidence sources can be used for SLOs including 

performance tasks, extended writing, research papers, projects, portfolios, unit assessments, final assessments, behavior charts, survey data, 

attendance records, etc. 

 

A combination of evidence sources is strongly recommended. Here, the goal is to offer students the opportunity to demonstrate their skills 

and knowledge and for educators to determine whether or not students can perform at the desired level. Evidence sources can be created by 

individual educators or by teams of educators. Evidence sources could be locally developed at the school or district or could be vendor 

created. Evidence sources need to be discussed and approved by evaluators and included as part of the SLO process. 

 

Selecting the Right Summative Evidence Source(s) for an SLO. 

In most cases, educators of the same course/grade level should share an SLO that includes the same source(s) of evidence. Using a 

common source(s) of evidence ensures that students across the school or in each course are required to demonstrate their understanding in 

the same way and presents an opportunity for educators to collaborate in the creation or selection of the assessment, scoring, as well as in 

reviewing and analyzing assessment results. This collaboration promotes consistency and fairness, and can make the process more efficient 

for educators and evaluators. Choosing the right evidence source(s) for an SLO is about finding the best assessment for the purpose 

intended.   

 

Alignment. 

An assessment may be high-quality for a particular purpose, but if it is not aligned to the content standards of the SLO, it is not the 

best choice. Additionally, the use of a single evidence source can be problematic if it does not capture the full breadth of skills and 

knowledge identified in the student learning objective statement. Other considerations when thinking about evidence sources and 

their quality is to examine the format of the assessment, item types, and administration and scoring.  Evidence sources should be as 

authentic as possible without being impractical to administer and score. 

 

 Content- e.g., Do the SLO focus on analysis of primary and secondary sources and the evidence source(s) focus on analysis of primary 

and secondary sources? Does my SLO focus on student attendance in 8th grade and does my evidence focus on 8th grade attendance? 

 Coverage- e.g., The SLO addresses multiple standards and those same standards are addressed by the evidence source(s), The 

SLO addresses a broad outcome and the evidence collect that broad range of data. 

 Complexity- e.g., The SLO addresses a DOK Level
1 
three and the evidence includes items/tasks that align with that same DOK level., 

The SLO addresses the complexity of the interval of service and the evidence aligns with that same level of complexity (see Appendix 

??). 

 

Step 3: Determining the Strategy, Instruments of Assessments,  and Progress Monitoring  Systems 
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Using Multiple Measures as Evidence. 

Educators are strongly encouraged to use multiple measures in gathering evidence for their SLOs in order to gain a more comprehensive 

picture of student learning.  

 

Using multiple assessments that measure different constructs/content. 

The most common way multiple measures are used in SLOs is when an educator has multiple assessments that measure different 

constructs or the content being measured. 

 

Examples: 

 An English Language Arts teacher might have an SLO that focuses on student progress in narrative, argument, and expository 

writing. The SLO might be measured by three summative writing pieces, spanning these three types of writing. 

 A World Language final exam might be made up of a written portion and an oral portion. 

 Or, an art or science portfolio assessment might include many pieces of student work, representing a range of skills addressed by the 

SLO or indicating that students can consistently demonstrate a certain level of proficiency. 

 

In these examples, because they measure different content or skills that are both addressed by an SLO, it is the expectation that the student 

will meet the target on each source of evidence in order to have met their performance target. 

 

Using multiple assessments that measure the same constructs/content. 

Another way to have multiple measures is by using multiple assessments that measure the same constructs/content. 

 

For example, 

 An elementary teacher assessing students’ literacy skills may use AIMS web, DRA2, and STAR.  While these three assessments are 

not identical, the skills they measure have great overlap. One important caution in this approach is checking to ensure students are not 

being over-assessed through redundant testing. If the assessments truly measure the same construct and new insight into student 

learning is not provided through additional assessments, then the higher-quality or better-aligned evidence should be used. 

 

It is strongly encouraged that educators utilize multiple assessments that measure connected constructs/content within a larger content 

focus.  For instance, if an elementary teacher is assessing the literacy development of students he or she might utilize Dibbels (decoding), 

DRA2 (fluency and basic comprehension), and writing samples in response to reading authentic text (deeper comprehension and writing 

in response to text). Together they provide a more complete picture of the range of skills and knowledge students have in reading. 

 

Note: Using multiple measures that allow the targets to be met on one “and/or” the other is inappropriate and contrary to the idea of a 

broad SLO statement of intended learning that encompasses an interval of instruction of a semester or year.  If the two measures assess 

different constructs/content, meeting the target for one but not the other would indicate that the student has not learned all of the content or 

skills addressed by the SLO. 
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Combining Multiple Assessments. 

Key to the use of multiple measures is the combination of student scores to determine the student’s success in meeting the overall 

performance target on the SLO. The decision on how to combine results from assessments administered has to be aligned with the goal of 

the SLO; that is, what students are expected to know and be able to do.  Using a body of evidence increases the accuracy of inferences 

about student learning and ideally should be a triangulation of scores. Meaning, there should be at least three pieces of evidence that 

combined, show student consistency in demonstrating a certain level of proficiency. 

 

Each end of instructional interval evidence used should include: 

1. How each assessment instrument/task will be scored (i.e., using a rubric, scoring guide) and should be attached to the SLO template. 

2. The rules/description of how scores from the multiple evidence sources will be combined at the end of the instructional interval to 

determine the performance rating related to the SLO earning objective (i.e., beginning, partially met, met, exceeded, etc.) for each 

student. 
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Example: Graphic organizer for combining multiple evidence sources. 
 

 
Cut Scores 

Beginning Partially Meets Meets Exceeds 

 0.00-1.49 1.50-2.49 2.50-3.49 3.50-4.00 

 

 
Student Name 

Evidence Source #1 
(Weight 25%) 

Evidence Source #2 
(Weight 35%) 

Evidence Source #3 
(Weight 40%) 

Overall SLO Score 
for Student 

Student #1 
2 (Partially Meets) = 
weighted score 0.50 

3 (Meets)= 
weighted score 1.05 

3 (Meets)= 
weighted score 1.20 

3 (Meets)= 
weighted score 2.75 

Student #2 
3 (Meets)= 

weighted score 0.75 
3 (Meets)= 

weighted score 1.05 
3 (Meets)= 

weighted score 1.20 

3 (Meets)= 
weighted score 3.00 

Student #3 
2 (Partially Meets) = 
weighted score 0.50 

2 (Partially Meets) = 
weighted score 0.70 

3 (Meets)= 
weighted score 1.20 

2 (Partially Meets) = 
weighted score 2.40 

Student #4 
1 (Beginning)= 

weighted score 0.25 
3 (Meets)= 

weighted score 1.05 
2 (Partially Meets) = 
weighted score 0.80 

2 (Partially Meets) = 
weighted score 2.10 

Student #5 
2 (Partially Meets) = 
weighted score 0.50 

3 (Meets)= 
weighted score 1.05 

4 (Exceeds)= 
weighted score 1.60 

3 (Meets)= 
weighted score 3.15 

 

In this example, the educator has chosen to use 3 evidence sources at various weights to establish an overall SLO score for each 

student. The educator chose to weight the sources to establish the rules for combining the multiple assessments as they contribute 

to the overall score. 

 

There are many ways to combine multiple assessments but the process should be clearly identified and defined in the educator’s SLO upon 

submission for approval to the evaluator. 
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Progress Monitoring. 
Effective educators consistently monitor students’ progress throughout instruction or delivery of service. It is strongly suggested that 

educators plan to take periodic instructional/ service “dips” to monitor student progress toward the SLO.  Progress monitoring data is essential 

for making the necessary instructional/ program adjustments to achieve the SLO within the instructional interval or interval of service. 

 

Progress monitoring data can be used in data discussions with teams of 

educators who share SLOs and common evidence source(s), The data 

provides instructional discussion points and serves as a basis for the 

mid-year discussions with the evaluator. 

 

 

 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 
 

“Formative Assessment is a process used

by teachers and students during

instruction that provides feedback to

adjust ongoing teaching and learning to

improve student’s achievement of intended

instructional outcomes.”—Council of Chief 

State School Officers 
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What is a performance target? 
The fourth step in the SLO process requires educators to articulate the level of content knowledge or skills that are critical for students to 

develop while in the educator’s class; this is the target(s).  Or in the case of the non-instructional SLO, it requires the educator to articulate the 

level of success the SSP anticipates achieving as a result of the work on the SLO throughout the time interval. 

 

Writing a SLO target involves defining the level of content knowledge and skills that students will have at the end of the interval of instruction. 

A target is not simply a test score. A target may be expressed as a score on an assessment but that score must represent a level of performance 

that reflects students’ performance on critical content knowledge and skills. Only after defining the knowledge and skills that students will 

develop can you find or create the right evidence source to allow students to demonstrate these knowledge and skills, along with defining cut 

scores, if necessary. 

 

Writing a non-instructional SLO target involves defining the level of success required by students, student groups or school community during 

the interval of service. A target should be appropriate for the group of students or the school community. Only after defining the specific 

outcomes desired at the end of the interval of service can you create or find the right evidence source(s). 

 

 

  

Step 4:  Setting Measures of Success, Commonly Known as Performance Targets 

 

At its most basic, target setting for SLOs occurs when

educators describe where students are, in regards to

the prioritized content knowledge or skills, at the 

beginning of the interval of instruction (Point A) and

then name a goal for where students will be in regards

to that knowledge and skills at the end of the interval

of instruction (Point B). 
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Setting Rigorous but Realistic Performance Targets. 
In order to set rigorous but realistic targets, you need at least a basic idea of where students are starting; that is, the baseline data. It is 

important to note that the elements included (knowledge/skills, baseline data/information, targets and assessments) in the three essential 

questions are interconnected. Targets are connected to student baseline data/information and to the assessment an educator is using, all of 

which, relates to the content and skills of the objective statement/ outcome statement. 

 

Setting targets that are too rigorous so that they are unrealistic hurts students and educators alike. Conversely, setting targets that are not 

adequately rigorous can hurt students by lowering the expectations adults have for them and decreasing necessary urgency for significant 

progress to be made. 

 

Setting Instructional SLO Performance Targets. 

Educators and evaluators should use the following three questions to guide them as they write, review, and approve SLO targets for 

students in the educator’s class or course: 

 

1. What does mastery or proficiency of the relevant course or grade-level standards or curriculum look like? Once the content focus of 

an SLO has been set, the educator should think about or, if possible, discuss 

with colleagues what it would look like for students to demonstrate that 

learning. 

 What would students know and be able to do by the end of the interval of 

instruction? 

 How can students demonstrate what they know and are able to do? 

 

Does the evidence source(s) selected for the SLO allow for students to 

demonstrate that knowledge and understanding? If so, the next step is to 

determine the level of performance or the success criteria for that 

assessment(s) that would indicate basic proficiency.  In other words, at what 

point would the educator feel confident that the student has progressed or 

learned enough to be positioned for success in the next course or grade level? 
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2. What amount of progress toward that mastery of proficiency represents a year’s worth of learning? 

It is helpful to keep in mind when setting preliminary targets is that courses and curricula are aligned to standards that represent what is 

expected to be learned over the period of instruction. Educators should look to their course standards and curriculum to determine the skills and 

content knowledge students should have by the end of the interval of instruction. 

 

The target for any SLO should reflect mastery of the relevant course or grade-level standards. The reality is that not all students begin with the 

same level of preparedness. Educators need to determine what successful learning progress would look like for student who enter significantly 

below or significantly above grade-level expectations. Targets should be tiered to reflect differentiated expectations for learning. In all cases, 

educators should use their standards as a guide for understanding what students should be mastering year to year. 
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3. What are the implications if students make a year’s worth of learning? 

If educators set targets that reflect a year’s worth of learning/successful learning progress, as defined above, they should consider what the 

implications would be if students met those targets. Ultimately, if educators cannot say that targets support students in being prepared for the 

next level of instruction, narrowing or closing achievement gaps, or deepening their skills and content knowledge to a new and advanced 

level, then they are not rigorous enough. 

 

Educators and evaluators should consider the following while reflecting on their targets for students. 
a. For students meeting grade-level expectations, will they make enough progress so that they are ready for the next level of instruction (e.g., 

the next course or grade level)?  Students who enter a course with the necessary prerequisite knowledge or skills should be expected to 

master the relevant course or grade-level standards. If they do not, they will fall behind grade-level expectations and an achievement gap 

will have been created. 

b. For those students coming in behind grade-level expectations, does this amount of progress help each student narrow or close, maintain, 

or widen an achievement gap?  While students in lower tiers may have a lower absolute target, reaching it may require them to make more 

progress than students with higher targets, resulting in a closing or narrowing of the achievement gap(s). At some point, these students, 

who began the course behind, will need to make more than “a year’s worth of learning” otherwise they will likely never catch up. Targets 

can be tiered, but they should not calcify achievement gaps. The need for fairness and appropriateness should be balanced by the need to 

challenge lower-achieving students and intensify their services and interventions to catch up to their peers. Obviously, this is a challenge 

that cannot be addressed solely by an individual teacher setting a target on an SLO. The school community as a whole must identify 

resources needed to help students who have fallen behind catch up and close the achievement gap. 
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c. For students who are coming in ahead of grade-level expectations, does this amount of progress ensure that each student deepens their 

skills and content knowledge and continues to be challenged to a new and advanced level?  Students who enter the course with 

prerequisite knowledge or skills that exceed what is expected or required should deepen their learning or advance to the next set of grade-

level skills. If students do not make this amount of progress, then they have lost their advanced development. 

d. Targets for students who are English Language Learners or for those who have a disability require additional consideration.  In some 

cases, evidence may need to be differentiated for English Language Learners to account for how they currently demonstrate content skills 

and knowledge. All educators should ensure their content targets for English Language Learners (ELL) are informed by students’ language 

comprehension and communication skills.  Educators of students with IEPs should collaborate with other educators and staff members to 

review present levels of academic and functional performance and historical data to set appropriate targets that narrow and ultimately 

close achievement gaps. 

 

Setting Non-instructional SLO Performance Targets. 

When setting the target(s) for an SLO, the SSP should start by considering where it is expected for groups of students or the school community 

as a whole to be at the end of the interval of instruction or the interval of service (objective statement) based on where the students are with 

respect to the objective statement (baseline data). 

 

Not all students begin with the same level of preparedness. Therefore, targets may be tiered to reflect differentiated expectations for 

learning/outcomes. Teachers can set as many tiers as is appropriate to help ensure that each student is appropriately challenged. Setting tiered 

targets based on students’ prerequisite knowledge and skills helps to ensure that the targets are rigorous and attainable for all students. 

Students entering a course or grade level with high proficiency or robust prerequisite skills will need to be challenged by a higher target. For 

students entering a course or grade level with lower proficiency or lacking prerequisite skills, a more modest target may be appropriate in order 

to ensure that it is reasonably attainable in the interval of instruction/service. 

 

The intent of tiered targets is not to maintain achievement gaps. The application of fairness and appropriateness should be balanced by the 

need to challenge lower-achieving students to catch up to their peers. Additionally, while students in lower tiers may have a lower absolute 

target, reaching that target may require them to make more progress than students with higher targets, resulting in a closing or narrowing of the 

achievement gap. 

 

Educators and evaluators should use the following three questions to guide them as they write, review, and approve SLO targets for 

students in the SSP’s subgroup(s). 

 

1. What does mastery or proficiency of the relevant outcome or standard/expectation look like? SSPs should, if possible, work with their 

colleagues to discuss/determine what it would be like for students if the outcome was achieved. 

 What would students know and be able to do by the end of the interval of service? 

 How can this outcome be demonstrated? 
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2. What amount of progress toward that relevant outcome represents a 

year’s worth of progress? The target for any SLO should reflect 

mastery of the relevant outcome or standard/ expectations. The 

reality is that not all students begin with the same level of 

preparedness. Specialized Service Professionals need to determine 

what successful progress would look like for students who enter 

significantly below or significantly above the expectations. Targets 

should be tiered to reflect differentiated expectations. 

 

3. What are the implications if students make a year’s worth of 

progress? Ultimately, if SSPs cannot say that the targets support 

students increased access to instruction, being prepared for the next 

level of instruction, narrowing or closing achievement gaps, or 

deepening student’s skills and content knowledge to a new and advanced level, then they are not rigorous enough. 
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Student Performance Targets as Proficiency Targets or Growth Targets 

According to Colorado State Statute in Senate Bill 10-191, educators are to include “student growth” data as a portion of their overall 

evaluation. With this directive it is important to view SLO Performance targets as measures of growth. Growth is defined as the amount of 

improvement students make from the where there began at the beginning of the instructional interval and where they ended up at the end 

of the instructional interval. 

 

SLO Targets. 
Progress or the amount of improvement. A target can be expressed in terms of the progress or the amount of improvement the teacher expects 

the students to make from the beginning to end of a given interval of instruction. Given that they are based largely on students’ starting points, 

describing a target this way is most appropriate for constructs (the content being measured) that are linear in nature or that clearly build upon 

pre-requisite knowledge and skills. 

 

Improved achievement expectations. Targets can also be expressed in a way that describes improved achievement expectations students 

must meet by the end of the interval of instruction in order to be considered proficient or ready to advance to the next course or grade. 

Expressing targets in this manner by defining mastery of content knowledge or skills may be more appropriate for some content areas 

without well-established levels or scales (i.e., Chemistry, U.S. History, or Health). It should be noted, however, that the same level of 

mastery needn’t be set for all students, just as the same amount of progress need not be identical for all students. It may be appropriate, 

given students’ differing levels of background knowledge or preparedness for the course, to expect different groups of students to meet 

different levels of mastery or different levels of progress. 

 

Remember, targets can be individual or tiered, but the critical piece is that the amount of progress or improvement should be based the core 

questions: 

 What does mastery or proficiency of the relevant course or grade-level standards or 

curriculum look like? 

 What amount of progress toward that mastery or proficiency represents a year’s 

worth of learning? 

 What are the implications if students make a year’s worth of learning? 
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No single way of phrasing a target (whether in terms of student progress or improved achievement expectations) is better or more 

rigorous than the other. Many times targets can simply be rephrased from one form into another. For instance, an elementary teacher with 

an SLO focused on literacy development could have targets aimed at increasing student reading levels. The following table illustrates that 

while the targets can be described in either of two ways, the targets remain the same. 

 

Student 
(or Tier of Students) 

Baseline Data/ Information/ 
Evidence 

Target 

1 Reading Level P Reading Level S 

2 Reading Level R Reading Level U 

2 Reading Level T Reading Level W 
Target(s) expressed in terms of progress or improvement: 

5.   All students will make 3 levels worth of progress by the end of the year. 
Target(s) expressed in terms of improved achievement expectations: 

6. Students in Tier 1 will read at level S by the end of the year. 
7. Students in Tier 2 will read at level U by the end of the year. 
8. Students in Tier 3 will read at level W by the end of the year. 

 
Non-Instructional Targets. 

Setting targets for a Student Outcome Objective could also be written as progress or improvement targets or improved achievement 

expectations much like and SLO. A Specialized Service Professional could include all of the students in the school/site or focus on 

particular subgroups (i.e., caseload, specific grade level, course/class). A SLO focused on a subgroup of students needs to include all the 

students in that subgroup. An example for a Dean of Students is shown below: 

 

slo #2: Attendance 
 

 
 

SLO #1 includes all students in all three subgroups or grades in the bullying prevention classes. SLO #2 focuses on improving 8th grade 

attendance and includes all 8th grade students in the school. 

 

Setting tiered targets according to students’ starting points is recommended because students may begin at varying levels of preparedness. 

However, the expectation is that all students should make gains regardless of where they start. For example, students who begin below 

expectations may have a target of making substantial progress toward objectives by the end of the interval of service delivery, reducing the 

gap between their current and expected performance, while students who begin at a higher level may have a target of meeting or exceeding 

expectations by the end of the service delivery period. 

 

SLO #1: Bullying Prevention  

6th Grade class 7th Grade class    8th Grade class  8th Grade 
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When writing or reviewing targets in an SLO, educators should consider three criteria to determine their quality, including, 

1. Are all students included in the SLO addressed by the tiers? Every student in the class/group needs a target. If tiers are being 

utilized then every student in a specific tier has the same target, whether it defines the amount of progress or level of mastery 

students will achieve. 

2. Is the target(s) measurable? Could you track the progress of the students (i.e., can students move from level A to level B) given 

how the targets are defined? If not, it’s not measurable. 

3. Based on the baseline data/information or assumptions about student mastery levels, does the target(s) reflect a learning goal/ 

outcome goal that is rigorous yet attainable for all students by the end of the interval of instruction/service? 
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As part of best practice in writing SLOs it is important to collaborate throughout the process with your colleagues and your evaluator. 

Submitting the SLO to your evaluator in draft form early in the process can provide essential feedback and assist in the 

development and refinement of the SLO. 

 First drafts of the SLO need to be submitted to evaluators as part of the Fall Conference discussing the self-

assessment, professional learning goals, and at a minimum a draft of the SLO template (see 

Appendices A and B). Final drafts of the SLO need to be submitted to evaluators by October 

14, 2016. There can be adjustments and revisions made to SLOs during the mid-year 

review conference with the approval of the evaluator. 

 

Indicators of a Strong SLO. 

Educators and evaluators should make themselves familiar 

with the quality criteria review tools for the 

instructional SLO and the non-instructional SLO. 

Evaluators will use these tools in the approval 

process once an educator has submitted their SLO 

drafts (see Appendices C and D). 

 

Step 5: Submitting  the  SLO  for  Review  and  Approval 
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Providing Feedback to Strengthen an SLO. 

This section of the guide is designed to illustrate how feedback, reflection and revision can refine and strengthen an SLO with the ultimate 

goal of identifying instructional priorities, sound evidence sources and rigorous but attainable performance targets. 

 

This section is set up to provide an initial DRAFT submitted by the educator(s) and then the comments and suggested revisions from the 

approver/evaluator. These samples are not intended to be exemplars. SLOs are context specific and should be written to reflect the educator’s 

curriculum, assessments, and individual students. 
 

1. DRAFT 2.   EVALUATOR’S FEEDBACK 

This section is the initial draft submitted by 
the educator for review by the evaluator. 

This section contains the comments and 
suggested revisions from the evaluator. 

3.   REVISION 4.   HIGHLIGHTED CHANGES 

The revision sections represent the 
educator’s changes and adjustments based 
on the evaluator’s comments and 
suggestions. 

This section provides annotation that 
highlights the changes made. 

 
 
 

 
 
 
 
 

 

 



 

D 1 1  S L O  U s e r  G u i d e  S Y 2 0 1 9                                                                 P a g e  36  

Example #1—3rd Grade Math 

Teacher’s Name(s): D11 ID number: School: 

Reviewer’s Name: Course/Class Name: Grade level: 3rd Grade 

Content Area: Mathematics Date: Interval of Instruction: 

☒ Year-Long (Aug-mid April) 

☐ Semester (Aug- Dec or Jan- mid April) 

Who will be your thought partners throughout this process? (i.e., school leader; teaching partner; grade-level team) 

3rd Grade Team 
 

Essential Question: 
What are the most important knowledge/skills I want my students to attain by the end of the interval 

of instruction? 
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Student Learning Objective Statement: 

 Identifies the priority content and learning that is 

expected during the interval of instruction 

 Should be broad enough that it captures the major 

content of an extended instructional period, but 

focused enough that it can be measured 

 If attained, positions students to be ready for the 

next level of work in this content area 

DRAFT EVALUATOR FEEDBACK 

Students will be able to recall basic 

multiplication and division facts with fluency 

and accuracy. 

This focus is too narrow. Accurate recall of 

these facts helps with efficiency, but it is also 

important that students can apply their 

knowledge of these facts to solve more complex 

problems involving multiplication and division. 

How could you revise this Objective Statement 

to include the application of multiplication and 

division facts? 

REVISION HIGHLIGHTED CHANGES 

Students will be able to recall basic 

multiplication and division facts with fluency 

and accuracy and apply their understanding of 

multiplication and division to solve one and 

two-step word problems. 

The revised objective statement includes an 

emphasis on understanding of multiplication and 

division, as well as the application of that 

understanding to word problems. This addresses 

a wider scope of standards and requires more 

DOK than the original objective statement. 

Rationale: 

 Provides a data-driven and/or curriculum-based 

explanation for the focus of the Student Learning 

Objective 

 Why is this goal important for students to know 

and be able to do? 

 What evidence do you have that students need 

this goal? 

DRAFT EVALUATOR FEEDBACK 
These facts are the foundation for future 

mathematical concepts such as common 

denominators, ratio, and the addition and 

subtraction of fractions. Therefore, students 

must have a solid understanding of them in 

order to be successful in future mathematics 

courses. 

Your rationale will need to change to reflect 

changes to the Objective Statement, but I like 

that you are thinking about how these 

mathematics skills build upon each other. 

However, I would argue that the foundation 

you’re describing is the understanding of 

multiplication and division as concepts, not 

automaticity with the facts. 
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  REVISION HIGHLIGHTED CHANGES  
A solid understanding of the concepts of 

multiplication and division are the foundation 

for future mathematical concepts such as 

common denominators, ratio, and the addition 

and subtraction of fractions. Being able to recall 

multiplication and division facts with fluency 

and accuracy will help students save time and 

reduce errors when applying their understanding 

to authentic and rigorous mathematics problems. 

The revised rationale highlights the connection 

of fluency and accuracy to the application of 

authentic mathematics problems. 

Aligned Academic Standards: 
 Specifies the standards (e.g., CCSS, Colorado 

Academic Standards, or national standards) to 

which this objective is aligned – Please list full text 

of standard 

DRAFT EVALUATOR FEEDBACK 

3.OA.B.5 Apply properties of operations as 

strategies to multiply and divide. 

3.OA.C.7 Fluently multiply and divide within 

100, using strategies such as the relationship 

between multiplication and division (e.g., 

knowing that 8 × 5 = 40, one knows 40 ÷ 5 = 8) 

or properties of operations. By the end of Grade 

3, know from memory all products of two one- 

digit numbers. 

Are there standards you could add that pertain 

to students’ application of their knowledge of 

multiplication and division facts? 

REVISION HIGHLIGHTED CHANGES 

3.OA.A.1 Interpret products of whole numbers, 

e.g., interpret 5 × 7 as the total number of 

objects in 5 groups of 7 objects each. 

3.OA.A.2 Interpret whole-number quotients of 

whole numbers, e.g., interpret 56 ÷ 8 as the 

number of objects in each share when 56 objects 

are partitioned equally into 8 shares, or             

as a number of shares when 56 objects are 

partitioned into equal shares of 8 objects each. 

3.OA.A.3 Use multiplication and division 

within 100 to solve word problems in situations 

involving equal groups, arrays, and 

measurement quantities, e.g., by using drawings 

and equations with a symbol for the unknown 

number to represent the problem. 

3.OA.A.4 Determine the unknown whole 

number in a multiplication or division equation 

relating three whole numbers. 

3.OA.B.5 Apply properties of operations as 

strategies to multiply and divide. 

3.OA.C.7 Fluently multiply and divide within 
100, using strategies such as the relationship 

The revised Rationale and Aligned Standards 

reflect the broader focus of the Objective 

Statement, which now includes understanding 

multiplication and division as concepts and the 

application of that understanding to solve one 

and two-step word problems. 
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  between multiplication and division (e.g., 

knowing that 8 × 5 = 40, one knows 40 ÷ 5 = 8) 

or properties of operations. By the end of Grade 

3, know from memory all products of two one- 

digit numbers. 

3.OA.D.8 Solve two-step word problems using 

the four operations. Represent these problems 

using equations with a letter standing for the 

unknown quantity. Assess the reasonableness of 

answers using mental computation and 

estimation strategies including rounding. 

 

 

Essential Question: 

 

Where are my students now (at the beginning of instruction) with respect to the objective? 
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Students: 

 Should describe the number, make up (e.g. IEP, 

ELL, GT, other) of the students in the SLO 

group. 

 

Baseline Data/ Evidence: 

 Describes students’ baseline knowledge, including 

o the source(s) of data/ information and its 
relation to the overall course objectives 

o What did analysis of baseline data tell you 
about what students know and are able to do 

prior to the instructional interval? 

DRAFT EVALUATOR FEEDBACK 

Students took a baseline assessment in which 

they completed 100 multiplication and division 

problems in 5 minutes 30 seconds. 

 

-75% 

Given that most students scored poorly, which 

is to be expected on a baseline on Gr. 3 content, 

is there an additional data source you can 

reference that might give you insight into what 

knowledge and skills students are bringing with 

them from Gr. 2? 

REVISION HIGHLIGHTED CHANGES 

In addition, students completed a baseline 

assessment on Gr. 2 standards that required 

them to use addition and subtraction to solve 

one and two-step word problems. I scored this 

assessment and grouped students into four 

categories, based on their ability to comprehend 

the problem and set up an equation 

(comprehension) and their ability to accurately 

solve the problem (computation). 

 Weak comprehension & weak computation 

(5 students) 

 Strong comprehension & weak computation 

(3 students) 

 Weak comprehension & strong computation 

(6 students) 

 Strong comprehension & strong 

This additional data source, as well as the 

anecdotal accounts of the Gr. 2 team, helps to 

create a fuller picture of what students CAN do. 

Organizing the data by what it reveals about 

students’ strengths and weaknesses helps make 

it more useful to the teacher than just a raw 

score. 
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  computation (10 students) 
 

Throughout the first few weeks of school, I have 

using ongoing observation of students 

completing tasks aligned to this objective to 

better understand the knowledge and skills that 

they are bringing to Grade 3. In addition, I 

conferred with the second grade team to validate 

the information I got from my baseline 

assessments. They were able to provide 

additional insight into the strengths and 

weaknesses of students who were in their 

classrooms last year. Shifting the focus from the 

overall score to students’ relative strengths and 

weaknesses enabled me to get a clearer picture 

of their needs and will help me differentiate my 

instruction moving forward. 

 

 

Essential Question: 
Based on what I know about my students, where do I expect them to be by the end of the interval 

of instruction? 
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Target(s): 
 Describes where the teacher expects all students 

to be at the end of the interval of instruction 

o How many performance groups will you 

have? 

o What is expected student performance at the 
end of the instructional interval for each 
student performance group? 

 Should be measurable and rigorous, yet attainable 

for the interval of instruction 

 In most cases, should be tiered to reflect students’ 

differing baselines 

DRAFT EVALUATOR FEEDBACK 

The 18 students who scored less than 50% on 

the baseline assessment will average 75% or 

better on the final three administrations of the 

assessment. Included in this tier are two 

students whose IEPs require extended time 

because of delayed fine motor skills. They will 

complete the assessment in 8 minutes (approx. 

50% more time). 

The 4 students who scored between 51%-75% 

on the baseline assessment will average 85% or 

better on the final three administrations of the 

assessment. 

The 2 students who scored 76%+ on the 

baseline assessment will average 95% or better 

on the final three administrations of the 

assessment. 

I appreciate that these targets are tiered to 

reflect students’ individual needs/differences on 

the baseline assessment. I also appreciate that 

these include 100% of all of your students. 

REVISION HIGHLIGHTED CHANGES 

Target 1 (Mult. & Div. Facts) 
The 18 students who scored less than 50% on 

the baseline assessment will average 75% or 

better on the final three administrations of the 

assessment* 

The revised targets explain how tiers were 

created and why particular cut scores were 

selected. 
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  The 6 students who scored above 50% on the 

baseline assessment will average 90% or better 

on the final three administrations of the 

assessment. 

Target 2 (Word Problems) 

All students will be able to demonstrate basic 

proficiency with one and two-step word 

problems using the four operations. Basic 

proficiency is represented by a score of 75% on 

the summative word problem assessment. In 

addition, the 10 students whose baseline 

suggested a strong comprehension and 

computation will pass the word problem 

assessment with a score of 90% or higher. 

*The two students whose IEPs require extended 

time because of delayed fine motor skills will 

complete the assessment in 8 minutes (approx. 

50% more time). 

  

Rationale for Target(s): 
 Explains the way in which the target was 

determined, including the data source (e.g., 

benchmark assessment, historical data for the 

students in the course, historical data from past 

students) and evidence that indicate the target is 

both rigorous and attainable for all students 

 Should be provided for each target and/or tier 

DRAFT EVALUATOR FEEDBACK 

These targets are based on the average amount 

of improvement I have seen from similar groups 

of students in past years. 

The rationale should provide at least a general 

explanation of why these scores were chosen as 

targets for each tier. What percentage or 

percentage range equates to proficiency on such 

an assessment or indicates that students are set 

up for success in the next grade level? Also, you 

will want to look for trends in students’ 

incorrect answers: are they all in one family? 

All toward the end of the test? This will give 

insight into whether they are struggling with 

memorization or speed of recall. 

REVISION HIGHLIGHTED CHANGES 

These targets are based on the scores that the 

third grade team agreed represented basic 

proficiency on each assessment. We want all 

students to advance to grade 4 able to 

demonstrate fluency and accuracy with their 

multiplication and division facts (represented by 

a score of 75% on the timed assessment) and the 

ability to apply that knowledge to solve one and 

two-step word problems (represented by a score 

of 75% on the summative word problem 

assessment). However, we also want to make 

sure that we are challenging students to reach 

beyond basic proficiency, when appropriate. 

These targets include a minimal bar that all 

students are expected to reach before moving on 

to the next grade as well as a higher bar for 

those students who are well prepared and need 

to be challenged. 
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  Therefore, we created a higher tier for students 

who distinguished themselves on the baseline 

assessments. 

 

Essential Question: How will my students demonstrate their knowledge/skills? 
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Progress Monitoring of Student Learning: 
 Describes when progress data will be collected. 

(Approximate dates) 

 Specifically describes what data sources will be used to 

determine where each student is progressing throughout 

the instructional interval. (Describe in detail the student 

task(s) 

DRAFT EVALUATOR FEEDBACK 

Timed multiplication and division math fact 

assessments will be given monthly throughout 

the year. 

Will practice on just math facts through these 

monthly assessments be enough to ensure 

students are successful on tackling word 

problems?  How do you plan on progress 

monitoring for those skills? 

REVISION HIGHLIGHTED CHANGES 

Timed multiplication and division math fact 

assessments consisting of 100 problems will be 

given monthly throughout the year.  Students 

are expected to complete them within 5 minutes 

and 30 seconds. 
Students will, in addition to the math facts 
assessment have two word problems to solve for 
that align with the curriculum. These will be 

developed jointly by the 3
rd 

grade team. And 
reviewed in our PLT time. 

The revisions include progress monitoring for 

all aspects of the SLO goal statement and are 

scheduled regularly for monitoring by the 

individual educator and team. 

Assessment of Student Learning: 

 Specifically describes how student learning will be 

assessed and why the assessment(s) is appropriate 

for measuring the objective (Describe in detail the 

student task(s).  What data sources will be used to 

determine where each student is at the end of the 

instructional interval? 

 Describes how the measure of student learning will 

be administered (e.g., once or multiple times; during 

class or during a designated testing window; by the 

classroom teacher or someone else) 

 Describes how the evidence will be collected and 

scored (e.g., scored by the classroom teacher 

individually or by a team of teachers; scored once 

or a percentage double-scored) 

DRAFT EVALUATOR FEEDBACK 

Multiplication and division math facts will be 

assessed using timed assessments that are part 

of our curriculum series. They include 100 

problems and are typically completed in 5 

minutes and 30 seconds. 

They will be given monthly throughout the 

school year and weekly in the month of May. 

The average of the final three administrations 

will be used as the summative score for this 

SLO. 

When you expand the Objective Statement, you 

will also want to include an additional evidence 

source that measures students’ ability to apply 

their knowledge of multiplication and division 

to solve more complex problems. This does not 

need to be a new assessment, but it may involve 

using the data from an existing assessment in a 

new way. 

REVISION HIGHLIGHTED CHANGES 

Evidence Source 1 (Multiplication & Division 

Facts) 
Multiplication and division math facts will be 

assessed using timed assessments that are part of 

our curriculum series. They include 100 math 

facts and are completed in 5 minutes and 30 

seconds. They will be given monthly throughout 

the school year and weekly in the month of 

Taking the average of the final three 

administrations puts less weight on any single 

assessment and increases the reliability of the 

data. In addition, a second evidence source was 

added to address the application of the math 

facts. There is alignment between the scope of 

the Objective Statement and what is measured 

by the Evidence Sources. 
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  May. The average of the final three 

administrations will be used as the summative 

score. 

Evidence Source 2 (Multiplication & Division 

Word Problems) 
Students’ ability to comprehend one and two- 

step word problems and accurately use the four 

operations to solve them will be assessed using 

an assessment that was developed by the third 

grade team during the assessment professional 

development series we participated in last year. 

The task was designed so that a score of 75% 

equated to basic proficiency. In addition to this 

formal task, we will use formative assessments 

and the regular unit assessments to monitor 

these skills throughout the year. 
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 Example #2—8th Grade American History 

Teacher’s Name(s): D11 ID number: School: 

Reviewer’s Name: Course/Class 

Name: American 

History 

Grade level: 8th Grade 

Content Area: Writing in Response to Informational Text Date: Interval of Instruction: 

☒ Year-Long (Aug-mid April) 

☐ Semester (Aug- Dec or Jan- mid April) 

Who will be your thought partners throughout this process? (e.g. School leader; teaching partner; grade-level team) 

Professional Learning Team, Teaching Partner 
 

Essential Question: 
What are the most important knowledge/skills I want my students to attain by the end of the interval 

of instruction? 
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Student Learning Objective Statement: 

 Identifies the priority content and learning that is 

expected during the interval of instruction 

 Should be broad enough that it captures the major 

content of an extended instructional period, but 

focused enough that it can be measured 

 If attained, positions students to be ready for the 

next level of work in this content area 

DRAFT EVALUATOR FEEDBACK 

Students will improve their ability to write in 

response to primary and secondary sources, 

using evidence from the text. 

This focus seems appropriate, given the 

emphasis on informational text in the CAS and 

the CCSS and the value of “writing across the 

curriculum”. The objective would be stronger if 

the focus was on writing an argument in 

response to an informational text, rather than 

just writing in general, as this type of writing 

tends to be more challenging for students and is 

a focus in the CCSS. 

REVISION HIGHLIGHTED CHANGES 

Students will improve their ability to write an 

argument in response to primary and secondary 

sources, supported by evidence from the text. 

The revised SLO focuses on using textual 

evidence from primary and secondary sources 

to support a written argument. 

Rationale: 

 Provides a data-driven and/or curriculum-based 

explanation for the focus of the Student Learning 

Objective 

 Why is this goal important for students to know 

and be able to do? 

 What evidence do you have that students need 

this goal? 

DRAFT EVALUATOR FEEDBACK 
Analyzing and interpreting informational texts 

is a critical skill for social studies students to 

develop. 

This is true, but your rationale should include at 

least a basic explanation of how these skills are 

important to the discipline. Is there anything 

more concrete that you can reference to bolster 

the argument that this is really an area of need? 

Your rationale alludes to both the curriculum 

and data, but doesn’t go explicitly into either 

one. 
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  REVISION HIGHLIGHTED CHANGES 

As part of our school UIP there is focus on 

reading informational text and argument writing, 

both of which have been identified as relative 

weaknesses in our school data. These are robust 

skills that we will work on over the course of 

the year, regardless of the topic or time period 

of the particular unit. Furthermore, they are 

skills that will be expected of my students when 

they enter high school next year, both in the 

social studies classroom and beyond. 

This rationale references local data that indicate 

this is an area of need and provides a bit more 

explanation about why this is an appropriate 

curricular focus. 

Aligned Academic Standards: 
 Specifies the standards (e.g., CCSS, Colorado 

Academic Standards, or national standards) to 

which this objective is aligned – Please list full text 

of standard 

DRAFT EVALUATOR FEEDBACK 

CAS: 1 Formulate appropriate hypotheses about 

United States history based on a variety of 

historical sources and perspectives 

CCSS: RH6-8:1 Cite specific textual evidence 

to support analysis of primary and secondary 

sources, attending to such features as the date 

and origin of the information. 

CCSS: RH6-8.2 Determine the central ideas or 

information of a primary and secondary source; 

provide an accurate summary of how key events 

or ideas develop of the course of the text. 

CCSS: RH6-8.9 Analyze the relationship 

between a primary and secondary source on the 

same topic. 

CCSS: W6-8.4 Produce clear and coherent 

writing in which the development, organization, 

and style are appropriate to the task, purpose, 

and audience. 

As your objective statement adjusts your 

standards here might need to expand slightly 

and should include Colorado Academic 

Standards as well. 

REVISION HIGHLIGHTED CHANGES 

CAS History 1: Formulate appropriate 
hypotheses about United States history based on 

a variety of historical sources and perspectives 

a) Use and interpret documents and other 

relevant primary and secondary sources 

pertaining to United States history from 

multiple perspectives 

b) Analyze evidence from multiple sources 

including those with conflicting accounts 

c) Critique data for point of view, historical 

context, distortion, or propaganda and 

relevance to historical inquiry 

The revised SLO includes a standard on writing 
arguments and CAS relevant to the objective 

statement. 
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  d)  Construct a written historical argument on 

the use or understanding of primary and 

secondary sources 

CCSS: W.8.1 Write arguments to support 

claims with clear reasons and relevant evidence. 

CCSS: RH6-8:1 Cite specific textual evidence 

to support analysis of primary and secondary 

sources, attending to such features as the date 

and origin of the information. 

CCSS: RH6-8.2 Determine the central ideas or 

information of a primary and secondary source; 

provide an accurate summary of how key events 

or ideas develop of the course of the text. 

CCSS: RH6-8.9 Analyze the relationship 

between a primary and secondary source on the 

same topic. 

CCSS: W6-8.4 Produce clear and coherent 

writing in which the development, organization, 

and style are appropriate to the task, purpose, 

and audience. 

 

 

Essential Question: 

 

Where are my students now (at the beginning of instruction) with respect to the objective? 
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: Students: 

 Should describe the number, make up (e.g. IEP, 

ELL, GT, other) of the students in the SLO 

group. 

 

Baseline Data/ Evidence: 

 Describes students’ baseline knowledge, including 

o the source(s) of data/ information and its 
relation to the overall course objectives 

o What did analysis of baseline data tell you 

about what students know and are able to do 

prior to the instructional interval? 

DRAFT EVALUATOR FEEDBACK 

During the second week of school, I 

administered a baseline assessment that asked 

students to read a short passage from a primary 

text and a short passage from a secondary text 

on the same topic and respond to it in writing. 

Please include the aggregate results of your 

baseline assessment. What did you learn about 

your students? Is there alignment between the 

objective statement and the rubric so that there 

is alignment between what is being taught and 

what is being assessed? 

REVISION HIGHLIGHTED CHANGES 

During one of our Department planning days 

prior to the first day of school, I met with the 

7th grade teachers to review students’ results 

from the end-of-year Common Assessment. 

Based on this data, I created two preliminary 

tiers: those who met or exceeded proficiency 

and those who did not meet proficiency. 

The revised SLO now provides more 

information to explain how tiers were created 

and includes actual aggregate baseline data. 
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  Then, during the second week of school, I 

administered a baseline assessment that asked 

students to read a short passage from a primary 

text and a short passage from a secondary text 

on the same topic and construct a short 

argument in writing, using evidence from both 

texts to support their claims. Arguments were 

scored using the district Argument Writing 

rubric, which was modified by the Social 

Studies Department to reflect the reading and 

writing skills required in our content area. 

Using the 7th grade version of the rubric, I 

determined that: 

24 students are entering the course with below- 

average preparedness (a score of 1 or 2 on the 

rubric) 

58 students are entering the course with average 

preparedness (a score of 3 or 4 on the rubric) 

20 students are entering the course with above- 

average preparedness (a score of 5 or 6 on the 

rubric) 

On these rubrics, a score of 4 is considered 

“proficient”. 

 

 

Essential Question: 
Based on what I know about my students, where do I expect them to be by the end of the interval 

of instruction? 
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Target(s): 
 Describes where the teacher expects all students 

to be at the end of the interval of instruction 

o How many performance groups will you 

have? 

o What is expected student performance at the 

end of the instructional interval for each 

student performance group? 

 Should be measurable and rigorous, yet attainable 

for the interval of instruction 

 In most cases, should be tiered to reflect students’ 

differing baselines 

DRAFT EVALUATOR FEEDBACK 

70% of students will meet the standard (with a 

score of 4 or better) on the final primary and 

secondary source Common Task. 

30% of students will approach the standard 

(with a score a 3 or better) on the final primary 

and secondary source Common Tasks. 

It’s good that the targets are tiered to reflect 

students’ differing baselines but it is not clear 

what these two tiers are based on. In addition, is 

the rubric designed so that a score of 4 indicates 

proficiency? Does it allow for growth for 

students whose baseline data might be quite 

high or could there be a “ceiling effect”? 

REVISION HIGHLIGHTED CHANGES 

The 24 students who entered the course with 

below-average preparedness will have an 

individual average score of 3 (considered 

Approaching Proficiency on the 8th grade 

rubric) on the Common Writing Task of the 

year (administered in late May) and the 

persuasive essay on the final exam. 

The 58 students who entered the course with 

This section now includes an explanation of 

why the particular scores were chosen 

(alignment to proficiency on the rubric). 
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  average preparedness will have an individual 

average score of 4 (considered Proficiency on 

the 8th grade rubric on the Common Writing 

Task of the year (administered in late May) and 

the persuasive essay on the final exam. 

The 20 students who entered the course with 

above-average preparedness will have an 

individual average score of 5 (considered 

Exceeding Proficiency) on the Common 

Writing Task of the year (administered in late 

May) and the persuasive essay on the final 

exam. 

 

Rationale for Target(s): 
 Explains the way in which the target was 

determined, including the data source (e.g., 

benchmark assessment, historical data for the 

students in the course, historical data from past 

students) and evidence that indicate the target is 

both rigorous and attainable for all students 

 Should be provided for each target and/or tier 

DRAFT EVALUATOR FEEDBACK 

These targets reflect students’ differing starting 

points, but it sets the expectation that the 

majority of students will reach proficiency by 

the end of the interval of instruction. Therefore, 

it is both rigorous and attainable. 

This does not explain where the 70%/30% tiers 

came from or how it was determined that scores 

of 4 and 3 represent rigorous but attainable 

targets. It is difficult to ascertain the rigor 

without more information. 

REVISION HIGHLIGHTED CHANGES 

These targets have been tiered to reflect 

students’ differing levels of preparedness upon 

entering the course. Reaching these targets 

would mean that 76% of students will be 

entering the 9th grade proficient or above- 

proficient with regard to these skills. 

Additionally, the 24% of students who entered 

the course with below-average preparedness are 

expected to narrow the gap and demonstrate 

Level 3 writing, which is considered 

“approaching proficiency”. If they maintain this 

trajectory, they should reach the proficient level 

on the rubric by the following year. 

The Social Studies Department created these 

rubrics to reflect high expectations for the use of 

primary and secondary sources. Additionally, 

the Common Assessments are based on rich but 

grade-level appropriate primary and secondary 

sources. Given that this will be a focus 

throughout the course and that we will be 

progress monitoring every 6 weeks, I feel 

confident that these targets are attainable. 

This additional information helps the evaluator 
determine the rigor and appropriateness of these 

targets. 

The addition of language regarding primary and 

secondary sources addresses the evaluator’s 

concerns that the rubric was not aligned to the 

objective statement/construct. 
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Essential Question: How will my students demonstrate their knowledge/skills? 
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Progress Monitoring of Student Learning: 
 Describes when progress data will be collected. 

(Approximate dates) 

 Specifically describes what data sources will be used to 

determine where each student is progressing throughout 

the instructional interval. (Describe in detail the student 
task(s) 

DRAFT EVALUATOR FEEDBACK 

In November and March students will write in 

response to paired sets of primary and 

secondary sources. 

Progress monitoring appears to mirror the types 

of tasks required at the final assessment.  How 

will these be scored and used? 

REVISION HIGHLIGHTED CHANGES 

The primary and secondary sources used on the 

Common Writing Assessments have been 

selected by the Social Studies Department, in 

collaboration with the Grade 8 ELA teachers. 

These tasks will be given for progress 

monitoring purposes every 6 weeks from 

October through March. 

The revisions include progress monitoring for 

all aspects of the SLO goal statement and are 

scheduled regularly for monitoring by the 

individual educator and team. 

Assessment of Student Learning: 

 Specifically describes how student learning will be 

assessed and why the assessment(s) is appropriate 

for measuring the objective (Describe in detail the 

student task(s).  What data sources will be used to 

determine where each student is at the end of the 

instructional interval? 

 Describes how the measure of student learning will 

be administered (e.g., once or multiple times; during 

class or during a designated testing window; by the 

classroom teacher or someone else) 

 Describes how the evidence will be collected and 

scored (e.g., scored by the classroom teacher 

individually or by a team of teachers; scored once 
or a percentage double-scored) 

DRAFT EVALUATOR FEEDBACK 

In November, March, and April students will 

write in response to paired sets of primary and 

secondary sources. These Common Assessments 

will be administered and scored by the 

classroom teacher and members of the Social 

Studies Department, using a school-wide 

writing rubric. The November and March pieces 

will be used to progress monitor and the April 

piece will be used as evidence for this SLO. 

Using common prompts and a common rubric 

provides a good opportunity for calibration 

and/or collaborative scoring. Also, I would 

caution you against basing the entire SLO on 

one Common Assessment (April). We want to 

make sure students can consistently demonstrate 

this level of writing so you might consider 

giving a series of tasks at the end of the spring 

semester. 

Does the rubric include using evidence from 

primary and secondary sources? If it’s a school- 

wide writing rubric, it may not but that is key in 

your objective statement. 

REVISION HIGHLIGHTED CHANGES 

The summative assessment will be an average 

of the score on the Common Writing 

Assessment of the year (administered in mid- 

April) and the persuasive essay on the final 

exam. 

These two pieces of writing will be scored by 

either of the two Gr. 8 Social Studies teachers. 

In addition, the Chair of the Social Studies 

Department will double-score five pieces of 

writing from each classroom (selected at 

random). 

The revised SLO will be measured by an 

average score across two writing pieces, rather 

than one. In addition, it also references 

collaborative scoring among the grade 8 Social 

Studies teachers and some double-scoring by 

the Department Chair. 
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Example #3—SLO 9th and 10th Grade School Psychologist 

Educator’s Name(s): D11 ID number: School/Location: 

Reviewer’s Name: Educator Role: 

School 

Psychologist 

Grade level: 

9th and 10th Grade 

SLO Area of 

Focus: Stress 

Management 

Date: Interval of Instruction: 

□ Year-Long (Aug-mid April) 

☒ Semester (Aug- Dec) 

Who will be your thought partners throughout this process? (e.g. Supervisor; PLT) 

District Supervisor, Principal, District PLT 
 

Essential Question: 
What is the most important outcome that will enable students to have better access to education through 

your services? 
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Student Outcome Objective Statement: 
 

 Describes the specific outcome that the support 

professional is working to achieve. 

 Should be broad enough that it captures the 

context the service period, but specific enough to 

clarify the focus of the SLO 

DRAFT EVALUATOR FEEDBACK 

Students in my Stress Management Group will 

increase their knowledge and use of stress 

management skills. 

This focus seems appropriate, given your role. 

How does this increase of skill and knowledge 

impact or enable students to have better access 

to instruction on a daily basis? How can this be 

measured? 

REVISION HIGHLIGHTED CHANGES 

Students in my Stress Management Group will 

increase their knowledge and use of stress 

management strategies in order to decrease 

social conflict, increase instructional time, and 

improving their attendance in class thereby 

positively influencing long-term academic 

outcomes. 

The revised SLO focuses on the impact of the 

service provided on instructional time and 

provides an avenue for measurement. 

Rationale: 
 

 Provides a data-driven explanation for the focus of 

the Student Outcome Objective and indicates if it is 

aligned with a school or district priority. 

 Why is this goal important for students or the 

organization? 

 What evidence do you have that this goal is 

needed? 

DRAFT EVALUATOR FEEDBACK 
Increased levels of stress can cause negative 

impacts to student social interactions and school 

work. 

This is true, but your rationale should include at 

least a basic explanation of how these skills are 

important concerning student access to 

instruction. You may want to consider the 

impacts on conflict with peers, attendance in 

class and improved grades. 

REVISION HIGHLIGHTED CHANGES 

Students with increased levels of stress without 

appropriate coping strategies can lead to 

This rationale references historical data 

concerning student self-assessment surveys, 



 

D 1 1  S L O  U s e r  G u i d e  S Y  2 0 1 9                                                           P a g e  53  

 

  numerous problems in schools.  9th and 10th grade 
students in the prior two school years who 
indicated on self-assessments higher levels of 
stress had 33% more absences from school and 
class, 25% more increased social conflicts with 
their peers and teachers (office referrals, 
classroom removals, student self-reporting to 
office), and typically lower overall test scores and 
grades. 
Building student knowledge around identifying 

their personal stressors, providing them with 

various coping strategies and monitoring their 

use of strategies can greatly reduce absences, 

social conflicts all the while increasing time in 

class and positively influencing test scores and 

grades. 

student absence data, behavioral data and 

grades. 

Aligned Professional Standards/ Practices: 

 Specifies the professional standard(s)/ practices to 

which this outcome objective is aligned 

DRAFT EVALUATOR FEEDBACK 

 

QS #2—Specialized Service Professionals 

support and/or establish safe, inclusive and 

respectful learning environments for a diverse 

population of students 

QS #3—Specialized Service Professionals plan, 

deliver and/or monitor services and/or specially 

designed instruction and/or create environments 

that facilitate learning for their students. 

 

As your objective statement adjusts your 

standards here might need to expand slightly 

and should probably include more specific 

professional practices as well as job 

responsibilities. 

REVISION HIGHLIGHTED CHANGES 

 

QS #1— School psychologists demonstrate 

mastery of and expertise in the domain for 

which they are responsible. 

 Element C-- School psychologists 

integrate evidence-based practices and 

research findings into their services 

and/or specially designed instruction. 

 Element D--School psychologists 

demonstrate knowledge of the 

interconnectedness of home, school and 

community influences on student 

achievement 

 
QS #2—Specialized Service Professionals 

support and/or establish safe, inclusive and 

respectful learning environments for a diverse 

 

The revised SLO in more specific to the duties 

and expectations of the school psychologist and 

is aligned to the standards of professional 

practice established in the Colorado Model 

Evaluation System for Specialized Service 

Professionals. 
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  population of students 

 Element A-- School psychologists foster 

safe and accessible learning environments 

in which each student has a positive, 

nurturing relationship with caring adults 

and peers. 

 Element C-- School psychologists engage 

students as unique individuals with 

diverse backgrounds, interests, strengths 

and needs. 

 Element D-- School psychologists engage 

in proactive, clear and constructive 

communication and work collaboratively 

with students, families and other 

significant adults and/or professionals. 

 Element E-- School psychologists select, 

create and/or support accessible learning 

environments characterized by acceptable 

student behavior, efficient use of time and 

appropriate behavioral strategies. 

 

QS #3—Specialized Service Professionals plan, 

deliver and/or monitor services and/or specially 

designed instruction and/or create environments 

that facilitate learning for their students. 

 Element A-- School psychologists 

provide services and/or specially 

designed instruction aligned with state 

and federal laws, regulations and 

procedures, academic standards, their 

districts’ organized plans of instruction 

and the individual needs of their students. 

 Element B-- School psychologists utilize 

multiple sources of data, which include 

valid informal and/or formal assessments, 

to inform services and/or specially 

designed instruction. 

 Element C-- School psychologists plan 

and consistently deliver services and/or 

specially designed instruction that 

integrate multiple sources of data to 

inform practices related to student needs, 

learning and progress toward achieving 

academic standards and individualized 
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  student goals. 

 Element E-- School psychologists 

establish and communicate high 

expectations for their students that 

support the development of critical- 

thinking, self-advocacy, leadership and 

problem solving skills. 

 Element F-- School psychologists 

communicate effectively with students 

 Element G-- School psychologists 

develop and/or implement services and/or 

specially designed instruction unique to 

their professions. 

 

 

Essential Question: 

 

What are my students now with respect to the objective? 
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Students: 
 

 Should describe the number, make up (e.g. IEP, 

ELL, GT, other) of the students in the SLO 

group. 

 

Baseline Data/ Evidence: 
 

 Describes baseline data: 

o the source(s) of data/ information and its 
relation to the overall outcome objective 

o may include survey data, statistics, 
participation rates, or references to historical 

trends or observations 

DRAFT EVALUATOR FEEDBACK 

 

Prior to the start of school, I pulled student data 

from my Stress Management class rosters. I 

administered a stress inventory to my 9th and 

10th grade Stress Management classes during 

the first two weeks of school. 

 

Please include the aggregate results of your 

baseline assessment. What did you use to 

assessment students? What did you learn about 

your students? Is there alignment between the 

objective statement and the outcome objective? 

REVISION HIGHLIGHTED CHANGES 

 

During one of our Department planning days 

prior to the first day of school, I met with the 

Special Education Team to review students’ 

results from the previous year’s IEP meetings. I 

reviewed previous WISC, Woodcock Johnson, 

other available academic assessment scores, 

attendance data, grades and IEP goals for each 

of my students. 

Then, during the first two weeks of school, I 

administered a baseline stress assessment 

inventory that asked students a series of 

 

The revised SLO now provides more 

information to explain specific baseline data. 

The information is specific to access to 

classroom instruction and related to the 

outcome objective. 
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  questions where they rated themselves on a scale 
of 1 to 10. I scored these using the inventory 
scoring guide and found that 80% of my 9th 
grade students felt stressed everyday by: 
homework, teachers, parents, and peers.  The 
other 20% said they were stressed 3 or more 
days out of the week by these same stressors.  
Of these same students those in 9th grade had 
missed 10 or more days of school the prior year 
and had missed a 15 or more additional class 
periods due to referrals, classroom removal and 
or self-reporting to the office.  Of the 10th grade 
student each of them had missed 12 or more 
days of school and an additional 12 or more 
class periods due to referral, classroom removal, 
and/or self-reporting to the office.  The average 
grade point average for all students 9th and 10th 
grade was 2.0. 

In looking at the data it feels like all students 

should have similar targets based on the 

information provided but separated into 

categories: self-assessment reporting, 

attendance, behavior, and grades. 

 

 

Essential Question: 
Based on what I know about my students, where do I expect them to be by the end of the interval 

of service? 
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Target(s): 

 Describes where it is expected for groups of 

students or the school community as a whole to be 

at the end of the interval of service 

o How many performance groups will you 
have? 

o What is expected performance at the end of 
the interval of service for each student 
group? 

 Should be measurable and rigorous, yet attainable 

for the interval of service 

DRAFT EVALUATOR FEEDBACK 

 

All students in the Stress Management Class 

will 

 Show a decrease in the number of days 

they self-report being stressed. 

 Show a decrease in the number of days 

they are absent from school. 

 Show a decrease in the number of class 

periods missed due to referrals, classroom 

removal, and/or self-reporting to the office. 

 Show an increase in overall grade point 

average of .5. 

 

It’s good that the targets are differentiated for 
the factors affected by factors addressed by the 
Stress Management Class.  These targets should 
be more specific to the reduction expected and 

may be tiered for 9th grade verses 10th grade. Do 
the targets reflect the students’ knowledge of 
and use of stress management strategies? 
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  REVISION HIGHLIGHTED CHANGES 

  

Both 9th and 10th grade students in the Stress 

Management Class will 

 Show a decrease by 50% in the number of 

days they self-report being stressed. 

 Show a decrease by 50% in the number of 

days they are absent from school. 

 Show a decrease by 60% in the number of 

class periods missed due to referrals, 

classroom removal, and/or self-reporting 

to the office. 

 Show an increase in overall grade point 

average of .5. 

 

The targets are more specific to the expected 

decreases that are influenced by student 

stressors. They clearly communicate 

expectations and can be measured. 

Rationale for Target(s): 

 Explains the way in which the target was 

determined, including the data source (e.g., 

benchmark assessment, trend data, or historical 

data from past students) and evidence that indicate 

the target is both rigorous and attainable for all 

students 

 Should be provided for each target and/or tier 

DRAFT EVALUATOR FEEDBACK 

These targets reflect students’ differing starting 

points, but it sets the expectation that the all of 

the students will have applied stress reducing 

strategies resulting in decreases in negative 

factors affecting access to classroom instruction 

and increasing overall achievement by the end 

of the interval of service. Therefore, it is both 

rigorous and attainable. 

This does not explain where the percent 

reductions and increases came from or how it 

was determined that reductions by 50% and 

60% represent rigorous but attainable targets as 

well an increase in GPA of .5. It is difficult to 

ascertain the rigor without more information. 

REVISION HIGHLIGHTED CHANGES 

These targets reflect students’ differing starting 

points, but it sets the expectation that the all of 

the students will have applied stress reducing 

strategies resulting in decreases in negative 

factors affecting access to classroom instruction 

and increasing overall achievement by the end 

of the interval of service. Reaching these targets 

would mean that all of the students will be 

aligned with their grade level peers for the 

average number of days missed from school, 

class periods missed and average GPA. The 

reduction by 50% for the self-assessment of 

stress is reflective of these student’s emotional 

and social needs pertaining to their IEPs and 

collected data from previous years and staff. 

This additional information helps the evaluator 

determine the rigor and appropriateness of these 

targets. 

The addition of language regarding alignment to 

grade level peers for similar data reflects a 

rigorous goal considering the variety of reasons 

and various needs of the students in the Stress 

Management Classes. 
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Essential Question: How will my students demonstrate their knowledge/skills? 
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Progress Strategies: 

 Describes the method, strategies or plan that will be 

used to achieve the goal 

 Describes what data sources will be used to determine 

progress throughout the interval of service. 

DRAFT EVALUATOR FEEDBACK 

Students will take a Stress Self Inventory three 

times during the semester. 

Attendance, discipline and self-reporting data 

will be collected as well as end of semester 

grades. 

Progress strategies appear to mirror the types of 

tasks required at the final assessment. 

However, it might be more useful to gather 

evidence on attendance, discipline, self – 

reporting and grade more often than just end of 

interval of service to allow for intervention and 

adjustment of service to ensure students meet 

the targeted outcome. How will you measure 

student knowledge and ability to apply stress 

management strategies? 

REVISION HIGHLIGHTED CHANGES 

Students will take the Stress Self-Inventory 

every other week and reflect on their stress 

management strategies used during the two 

weeks.  Attendance, discipline/behavior, and 

academic progress will be tracked weekly by 

weekly reports completed by the teacher and 

dean. 

Students will practice weekly with stress 

management scenarios with their peers and be 

able to identify appropriate strategies they could 

use in different scenarios. 

The revisions include progress strategies for all 

aspects of the SLO goal statement and are 

scheduled regularly for monitoring by the 

individual educator and support team. 

Evidence Sources/ Assessment: 
 

 Specifically describes how the outcome objective 

will be measured and why the evidence source(s) 

is appropriate for measuring the objective (e.g. 

logs, scoring guides, screening procedures, 

surveys). What data sources will be used to 

determine the level of success at the end of the 

interval of service? 

 Describes how the measure of student outcome 

will be collected or administered (e.g., once or 

multiple times; during class time or during a 

designated testing window; by the supporting 

professional or someone else) 

 Describes how the evidence will be analyzed and 

scored (e.g., scored by the support professional 

individually or by a team of support professionals; 

DRAFT EVALUATOR FEEDBACK 

Summative Evidence Sources will include: 
1. Final Stress Self-Inventory and strategy 

reflection log (see attached inventory and 

reflection expectation rubric.) 

2. Semester Attendance sheets 

3. Semester discipline, teacher and office 

logs. 

4. Semester grades. 

These data sources will provide the measurable 

data needed for the SLO target outcomes. How 

will you measure student knowledge and ability 

to apply stress management strategies? 

REVISION HIGHLIGHTED CHANGES 

Summative Evidence Sources will include: 
1. (30%) Final Stress Self-Inventory and 

strategy reflection log (see attached 

inventory and reflection expectation 

rubric.) 

2. (10%) Semester Attendance sheets 

The revised SLO will be measured by 

weighting the evidence sources and combining 

them using a point scale and cut scores. In 

addition, it also references collaborative 

development and scoring of a stress 

management assessment among the Student 
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 scored once or a percentage double-scored) 3. (10%) Semester discipline, teacher and 

office logs. 

4. (10%) Semester grades. 

5. (40%) Stress Management Assessment— 

These scenarios developed and scored by 

the Student Support Team will have 

students examine 4 different stress 

scenarios and identify at least two different 

stress management strategies appropriate 

for the scenario and explain why one 

strategy would be helpful and what they 

might do if that first strategy did not reduce 

stress. (see attached scenarios and scoring 

rubric) 

To combine these items into one score, each 

will be weighted (see above) as an overall 

portion of the SLO.  (See attached cut scores 

for the overall combination of evidence.) 

Support Team. 
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SLO Summary & Reflection Guidelines 

As part of the End of Year Review Conference each educator is required to submit an SLO summary and reflection document to 

their evaluator. The following guidelines indicate what should be included in the summary and reflection. 

 

Part 1: SLO Data Summary (instructional) 

 Data Summary 

o Restate the Student Learning Goal/Student Outcome Goal 

 Was the overall goal met? Why or why not? 

o Summarize the raw data. 

 How does the data provide the appropriate evidence in 

determining whether or not the goal was met? 

 Summarize the overall data and subgroup data. How did your 

different target groups/sub groups perform? How did students 

perform overall? 

Part 1: SLO Data Summary (non-instructional) 

 Data Summary 

o Restate the Student Outcome Objective 

 Was the overall goal met? Why or why not? 

o Summarize the raw data. 

 How does the data provide the appropriate evidence in 

determining whether or not the outcome objective was met? 

 Summarize the overall data and subgroup data. If applicable, how 

did your different target groups/sub groups perform? Describe 

overall performance. 

Part 2: SLO Reflection 

 Overall Reflection 

o What would you consider to be highlights or successes for students 
in meeting their goal? How did those successes happen? What 

contributed to the success? 

o What would you consider to be struggles for those who did not meet 

their goal? What did you do instructionally to overcome those issues? 

What did you change as an educator to better assist students in 
meeting their targets? 

o What would you do more of next time? What will you do 
differently? 

Part 2: SLO Reflection 

 Overall Reflection 

o What would you consider to be highlights or successes in meeting 
the outcome objective? How did those successes happen? What 

contributed to the success? 

o What would you consider to be struggles in meeting the outcome 

objective? What did you do in your professional practice to 

overcome those issues? What did you change as a professional to 
increase attainment of the outcome objective? 

o What would you do more of next time? What will you do 
differently? 

Step 6: SLO Data Summary, Reflections, and Scoring 
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Scoring and rating of the SLO is based on the percentage of students meeting their designated performance targets. Shown below are some 

examples of scales for calculating the rating for the overall SLO. Educators should frame their data summary to reflect what percentages of 

students were successful in meeting the SLO. 

 

Instructional SLO-Rating Rubric for RANDA 
Much Less Than Expected 

Growth 

Less Than Expected 

Growth 

Expected Growth More Than Expected 

Growth 

The percentage of 

students meeting their 

expected target is less 

than 63%. 

The percentage of 

students meeting their 

expected target is at or 

above 63% but below 

75%. 

The percentage of 

students meeting their 

expected target is at or 

above 75% but below 

91%. 

The percentage of 

students meeting their 

expected target is at or 

above 91%. 

 

 

Non-Instructional SLO Rating Rubric for RANDA 
Much Less Than 

Expected Growth 

Less Than Expected 

Growth 

Expected Growth More Than Expected 

Growth 

The percentage of 

students/student group 

meeting their expected 

outcome is less than 

63%. 

The percentage of 

students/student group 

meeting their expected 

outcome is at or above 

63% but below 75%. 

The percentage of 

students/student group 

meeting their expected 

outcome is at or above 

75% but below 91%. 

The percentage of 

students/student group 

meeting their expected 

outcome is at or above 

91%. 
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Appendix A 

Student Learning Objective (SLO) Template (instructional) 

Answer the following questions during the first few weeks of the instructional interval to determine the student learning objectives for the 

defined audience: 
 

Teacher’s Name(s)1: D11 ID number: School: 

Reviewer’s Name: Course/Class Name: Grade level: 

Content Area: Date: Interval of Instruction: 

□ Year-Long (Aug-mid April) 

□ Semester (Aug- Dec or Jan- mid April) 

Who will be your thought partners throughout this process? (e.g. School leader; teaching partner; grade-level team) 

 

Essential Question: 
What are the most important knowledge/skills I want my students to attain by the end of the interval of 

instruction? 
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Student Learning Objective Statement: 

 Identifies the priority content and learning that is expected 

during the interval of instruction 

 Should be broad enough that it captures the major content of an 

extended instructional period, but focused enough that it can be 

measured 

 If attained, positions students to be ready for the next level of 

work in this content area 

 

Rationale: 

 Provides a data-driven and/or curriculum-based explanation for 

the focus of the Student Learning Objective 

 Why is this goal important for students to know and be able to 

do? 

 What evidence do you have that students need this goal? 

 

Aligned Academic Standards: 
 Specifies the standards (e.g., CCSS, Colorado Academic 

Standards, or national standards) to which this objective is 

aligned – Please list full text of standard 

 

 
 

1 
Multiple teachers may create and/or use the same SLO but should have differentiated performance targets based on their students’ baseline data. 



 

D 1 1  S L O  U s e r  G u i d e  S Y  2 0 1 9                                                                 P a g e  63 

 

 

Essential Question: 

 

Where are my students now (at the beginning of instruction) with respect to the objective? 
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Students: 

 Should describe the number, make up (e.g. IEP, 

ELL, GT, other) of the students in the SLO 

group. 

 

Baseline Data/ Evidence: 

 Describes students’ baseline knowledge, including 

o the source(s) of data/ information and its 
relation to the overall course objectives 

o What did analysis of baseline data tell you 
about what students know and are able to do 

prior to the instructional interval? 

 

 

Essential Question: 
Based on what I know about my students, where do I expect them to be by the end of the interval 

of instruction? 
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 Target(s): 
 Describes where the teacher expects all students 

to be at the end of the interval of instruction 

o How many performance groups will you 

have? 

o What is expected student performance at the 
end of the instructional interval for each 
student performance group? 

 Should be measurable and rigorous, yet attainable 

for the interval of instruction 

 In most cases, should be tiered to reflect students’ 

differing baselines 

  

 Rationale for Target(s): 
 Explains the way in which the target was 

determined, including the data source (e.g., 

benchmark assessment, historical data for the 

students in the course, historical data from past 

students) and evidence that indicate the target is 

both rigorous and attainable for all students 

 Should be provided for each target and/or tier 
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Essential Question: How will my students demonstrate their knowledge/skills? 
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Progress Monitoring of Student Learning: 
 Describes when progress data will be collected. 

(Approximate dates) 

 Specifically describes what data sources will be used to 

determine where each student is progressing throughout 

the instructional interval. (Describe in detail the student 
task(s) 

 

Assessment of Student Learning: 

 Specifically describes how student learning will be 

assessed and why the assessment(s) is appropriate 

for measuring the objective (Describe in detail the 

student task(s).  What data sources will be used to 

determine where each student is at the end of the 

instructional interval? 

 Describes how the measure of student learning will 

be administered (e.g., once or multiple times; during 

class or during a designated testing window; by the 

classroom teacher or someone else) 

 Describes how the evidence will be collected and 

scored (e.g., scored by the classroom teacher 

individually or by a team of teachers; scored once 

or a percentage double-scored) 

 

Success Criteria: 
 Describes what would successful performance of 

the goal be? 

 

Evidence Supporting Growth 

towards Performance Targets: 
 Describes how the evidence will be collected and 

scored (e.g., scored by the classroom teacher 
individually or by a team of teachers; scored once 

or a percentage double-scored) 

 Describes how each data source was scored and 

how data sources were combined to determine if 

students met the performance target.  (Attach 

rubrics, scoring guides etc. as well as process/chart 

for combining scores.) 
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How did my students perform on the SLO?  What were my instructional successes and struggles? 

Essential Questions(s): 
What will I think about when developing my SLO for next year? 

 

 

Data Summary: 
 Summarizes the end of instructional interval 

assessment(s) data. 

 Explains how students did or did not meet their 

differentiated performance targets. 

 Indicates percentage of students meeting the 

established performance targets. 
 

 

Reflection: 
 Reflects upon the SLO process from beginning to 

end. 

o Describes instructional successes and why they 

were successful. 

o Describes instructional struggles and why they 

were struggles. 

 Reflects upon how the process impacted 

instruction. 

 Reflects upon next year and the SLO process. 
 

SLO Rating: 
 Rubric indicating the measures used to rate the educator’s SLO. 

 

 

Much Less Than Expected Growth         Less Than Expected Growth                        Expected Growth                         More Than Expected Growth                    

 

    

 

Percentage of the total number 

of students in the SLO group 

meeting their expected target is 

less than 63%. 

Percentage of the total number of 

students in the SLO group meeting 

their expected target is at or above 

63%- below 75%. 

Percentage of the total number of 

students in the SLO group meeting 

their expected target is at or above 

75%- below 91%. 

Percentage of the total number 

of students in the SLO group 

meeting their expected target is 

at or above 91%. 
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Appendix B 

Student Learning Objective (SLO) Template (non-instructional) 

Answer the following questions during the first few weeks of the service interval to determine the student outcome objectives for the defined 

audience. 
 

Educator’s Name(s)
1
: D11 ID number: School/Location: 

Reviewer’s Name: Educator Role: Grade level(s): 

SLO Area of Focus: Date: Interval of Service: 

□ Year-Long (Aug-mid April) 

□ Semester (Aug- Dec or Jan- mid April) 

Who will be your thought partners throughout this process? (e.g. Supervisor; PLT) 

 

Essential Question: 
What is the most important outcome that will enable students to have better access to education through 

your services? 
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Student Outcome Objective Statement: 
 

 Describes the specific outcome that the support 

professional is working to achieve. 

 Should be broad enough that it captures the 

context the service period, but specific enough to 

clarify the focus of the SLO 

 

Rationale: 
 

 Provides a data-driven explanation for the focus of 

the Student Outcome Objective and indicates if it is 

aligned with a school or district priority. 

 Why is this goal important for students or the 

organization? 

 What evidence do you have that this goal is 

needed? 

 

Aligned Professional Standards/ Practices: 

 Specifies the professional standard(s)/ practices to 

which this outcome objective is aligned 

 

 
 

 

1 
Multiple educators may create and/or use the same SLO but should have differentiated performance targets based on their collected baseline data. 
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Essential Question: What are my students now with respect to the objective? 
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: 
Students: 

 

 Should describe the number, make up (e.g. IEP, 

ELL, GT, other) of the students in the SLO 

group. 

 

Baseline Data/ Evidence: 
 

 Describes baseline data: 

o the source(s) of data/ information and its 
relation to the overall outcome objective 

o may include survey data, statistics, 
participation rates, or references to historical 
trends or observations 

 

 

Essential Question: 
Based on what I know about my students, where do I expect them to be by the end of the interval 

of service? 
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 Target(s): 

 Describes where it is expected for groups of 

students or the school community as a whole to be 

at the end of the interval of service 

o How many performance groups will you 
have? 

o What is expected performance at the end of 
the interval of service for each student 
group? 

 Should be measurable and rigorous, yet attainable 

for the interval of service 

  

 Rationale for Target(s): 

 Explains the way in which the target was 

determined, including the data source (e.g., 

benchmark assessment, trend data, or historical 

data from past students) and evidence that indicate 

the target is both rigorous and attainable for all 

students 

 Should be provided for each target and/or tier 
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Essential Question: 

 

How will I measure where students are at the end of the interval of service? 
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Strategies: 

 Describes the method, strategies or plan that will be 

used to achieve the goal 

 Describes what data sources will be used to determine 

progress throughout the interval of service. 

 

 
Evidence Sources/ Assessment: 

 

 Specifically describes how the outcome objective 

will be measured and why the evidence source(s) 

is appropriate for measuring the objective (e.g. 

logs, scoring guides, screening procedures, 

surveys). What data sources will be used to 

determine the level of success at the end of the 

interval of service? 

 Describes how the measure of student outcome 

will be collected or administered (e.g., once or 

multiple times; during class time or during a 

designated testing window; by the supporting 

professional or someone else) 

 Describes how the evidence will be analyzed and 

scored (e.g., scored by the support professional 

individually or by a team of support professionals; 

scored once or a percentage double-scored) 
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Essential Question(s): 
How well did I meet my SLO targets?  What were my service successes and struggles? What 

will I think about when developing my SLO for next year? 

Data Summary: 
 

 Summarizes the end of interval of service 

assessment(s)/evidence data. 

 Explains how student groups or the school 

community did or did not meet the performance 

targets. 

 Indicates percentage of student groups/ school 

community meeting the established performance 

targets. 
 

Reflection: 
 

 Reflects upon the SLO process from beginning to 

end. 

o Describes service successes and why they were 

successful. 

o Describes service struggles and why they were 

struggles. 

 Reflects upon how the process impacted delivery 

of service(s). 

 Reflects upon next year and the SLO process. 
 

SLO Rating: 
 

 Rubric indicating the measures used to rate the educator’s SLO. 

 

Much Less Than Expected Growth Less Than Expected Growth Expected Growth More Than Expected Growth 

 

    

Percentage of the total number of 

students in the SLO group 

meeting the expected target is less 

than 63%. 

Percentage of the total number of 

students in the SLO group 

meeting the expected target is at 

or above 63%- below 75%. 

Percentage of the total number of 

students in the SLO group 

meeting the expected target is at 

or above 75%- below 91%. 

Percentage of the total number of 

students in the SLO group 

meeting the expected target is at 

or above 91%. 
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APPENDIX C 
Student Learning Objective (SLO) Quality Criteria Review Tool (instructional) 

 

Teacher’s Name(s): Course/Class Name: 

Reviewer’s Name: Date: 
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Essential Question: What are the most important knowledge/skills I want my students to attain by the end of the interval of 

instruction? 

Student Learning Objective Statement 

 Comments 

1.   Does the Student Learning Objective Statement 

Identify specific knowledge and/or skills that are 

essential for student to attain in the course/ grade? 

 
     Yes 

 
     No 

 

2.   Is the Student Learning Objective Statement broad 

enough that it captures the major content of an 

extended instructional period, but focused enough 

that it clearly pertains to the course subject/ grade/ 

students and can be measured? 

 

 
     Yes 

 

 
     No 

 

3.   Does the Student Learning Objective rationale 

provide a data-driven and/or curriculum-based 

explanation for the focus of the SLO? (Alignment to 

baseline data, CAS, CCSS, curriculum). 

 
 

     Yes 

 
 

     No 

 

4. Based on your answers to the questions above, 

would you rate the Student Learning Objective 

Statement as acceptable? 

 
     Yes 

 
     No 
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Essential Question: Where are my students now (at the beginning of instruction) with respect to the objective? 

Student Baseline Data/ Evidence: 

 Comments 

1. Does the SLO describe the baseline knowledge and 

skills of all current students? 

 

         Yes 
 

     No 
 

2.   Does the SLO describe the sources used to assess 

baseline data and reference historical data if 

available? 

 
     Yes 

 
     No 

 

3. Based on your answers to the questions above, 

would you rate the analysis of baseline data as 

acceptable? 

 
     Yes 

 
     No 
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Essential Question: Based on what I know about my students, where do I expect them to be by the end of the interval of instruction? 

Performance Target(s): 

 Comments 

1.   Does the SLO describe where the teacher expects all 

students to be at the end of the interval of 

instruction? 

 
     Yes 

 
     No 

 

2.   Based on student starting points, are the performance 

targets possible for all students to realistically attain, 

while also representing a rigorous interval of 

learning with an effective teacher? 

 
 

     Yes 

 
 

     No 

 

3.   If appropriate, is the target tiered to reflect students’ 

differing starting points? 
 

     Yes 

 

     No 
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 4.   Does the target rationale explain how the target(s) 

was determined in connection with the baseline data 

or information (benchmark assessment, historical 

data, trend data, etc.)? 

 
 

     Yes 

 
 

     No 

 

5.   Based on your answers to the questions above, would 

you rate the rigor of the target as reflective of 

student, challenging, measurable and acceptable? 

 
     Yes 

 
     No 
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Essential Question: How will my students demonstrate their knowledge/skills? 

  Progress Monitoring of Student Learning:   

   Comments   

1.   Does the SLO specifically describe what 

evidence source(s) will be used in progress 
monitoring throughout the instructional interval? 

 
     Yes 

 
     No 

 

2.   Does the SLO describe the summative evidence 

source(s) that will be used at the end of the interval 

of instruction and do the evidence sources measure 
the identified content/skills of the Student Learning 

Objective Statement? 

 

 
     Yes 

 

 
     No 

 

3.   Does the explanation of assessment administration 

include when it is administered, how often, and by 

whom, along with a description of how the evidence 

will be collected and scored? (Description of scoring 
guides, rubrics, or specific instructions.) 

 

 
     Yes 

 

 
     No 

 

4.   Does the scoring process include how multiple 

measures will be combined to determine student 

performance as it relates to the SLO? 

 
    Yes 

 
    No 

 

5.   Based on the answers to the questions above, would 

you rate the quality of the evidence source(s) as 

acceptable? 

 
    Yes 

 
    No 
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SLO Approval 

 
As the evaluator: 

           I approve this SLO 

 The SLO Needs to be resubmitted with the following 

items addressed: 

Comments/ Items to Address: 
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APPENDIX D 

Student Learning Objective (SLO) Quality Criteria Review Tool (non-instructional) 

Educator’s Name(s): Course/Class Name/Program: 

Reviewer’s Name: Date: 
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E
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O
A

L
: 

 
Essential Question: What is the most important outcome that will enable students to have better access to education through your services? 

Student Outcome Objective Statement 

 
Comments 

1. Does the Student Outcome Objective Statement 

describe the specific outcome(s) that will increase 

access to learning for students? 

 
 

     Yes 

 
 

     No 

 

2. Is the Student Outcome Objective Statement broad 

enough that it captures the context of the service 

period, but specific enough to clarify the focus of 

the SLO? 

 

 
     Yes 

 

 
     No 

 

3. Does the Student Outcome Objective rationale 

provide a data-driven explanation for the focus of 

the SLO? (Alignment to baseline data, standards of 

professional practice) 

 

 
     Yes 

 

 
     No 

 

4. Based on your answers to the questions above, 

would you rate the Student Outcome Objective 

Statement as acceptable? 

 
 

     Yes 

 
 

      No 
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: 

 

Essential Question: What are my students now with respect to the objective? 

Student Baseline Data/ Evidence: 

 Comments 

1. Does the SLO describe the baseline knowledge and 

skills of all current students in the SLO group? 
 

      Yes 

 

      No 

 

2. Does the SLO describe the sources used to assess 

baseline data and reference historical data if 

available? 

 
      Yes 

 
      No 

 

3. Based on your answers to the questions above, 

would you rate the analysis of baseline data as 

acceptable? 

 
      Yes 

 
      No 
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R

G
E

T
S

: 

 

Essential Question: Based on what I know about my students, where do I expect them to be by the end of the interval of service? 

Performance Target(s): 

 Comments 

1.   Does the SLO describe where the educator expects 
at the end of the interval of service? 

 
      Yes 

 
      No 

 

2.   Based on related data and information, are the 

performance targets possible to realistically attain, 

while also representing a rigorous outcome for the 

interval of service with an effective educator? 

 

 
     Yes 

 

 
      No 

 

3.   If appropriate, is the target tiered to reflect 

differing starting points? 
 

      Yes 

 
     No 
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 4.   Does the target rationale explain how the target(s) 

was determined in connection with the baseline 

data or information (benchmark assessment, 

historical data, trend data, etc.)? 

 

 
      Yes 

 

 
      No 

 

5.   Based on your answers to the questions above, 

would you rate the rigor of the target as 

challenging, measurable and acceptable? 

 

      Yes 

 

      No 
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: 

Essential Question: How will I measure where students are at the end of the interval of service? 

  Progress Monitoring of Student Learning:   

   Comments   

1.   Does the SLO specifically describe what evidence 

source(s) will be used in progress monitoring 
throughout the interval of service? 

 

     Yes 

 

     No 

 

2.  Does the SLO describe the summative evidence 

source(s) that will be used at the end of the interval 

of service and do the evidence sources measure the 
identified content/skills of the Student Outcome 

Objective Statement? 

 

 

     Yes 

 

 

     No 

 

3.  Does the explanation of assessment administration 

include when it is administered, how often, and by 

whom, along with a description of how the evidence 
will be collected and scored? (Description of 

scoring guides, logs, screening procedures, or 
surveys.) 

 

 

 
     Yes 

 

 

 
     No 

 

4. If applicable, does the scoring process include how 

multiple measures will be combined to determine 

performance as it relates to the SLO? 

 
Yes 

 
No 

 



 

D 1 1  S L O  U s e r  G u i d e  S Y  2 0 1 9                                                                  P a g e  77  

 

     

5.  Based on the answers to the questions above, 

would you rate the quality of the evidence sources 
as acceptable? 

 

     Yes 

 

     No 
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SLO Approval 

 

As the evaluator: 

 I approve this SLO 

 The SLO Needs to be resubmitted with the 

following items addressed: 

Comments/ Items to Address: 
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APPENDIX E 

Webb’s Depth of Knowledge 

Norman Webb’s Depth-of-Knowledge (DOK) schema has become one of the key tools educators can employ to analyze the cognitive demand 

(complexity) intended by the standards, curricular activities, and assessment tasks (see Appendices E and F). Webb (1997) developed a process 

and criteria for systematically analyzing the alignment between standards and test items in standardized assessments. Since then the process and 

criteria have demonstrated application to reviewing curricular alignment as well. The model categorizes assessment tasks by different levels of 

cognitive expectation, or depth of knowledge, required to successfully complete the task. Additionally, Hess (2004, 2005, 2011, 2013) 

articulated the model with content specific descriptions for use by classroom teachers and organizations conducting alignment studies. The 

information below outlines the Webb DOK levels: 

 Level 1: Recall and Reproduction 

Tasks at this level require recall of facts or rote application of simple procedures. The task does not require any cognitive effort beyond 

remembering the right response or formula. Copying, computing, defining, and recognizing are typical Level 1 tasks. 

 Level 2: Skills and Concepts 

At this level, a student must make some decisions about his or her approach. Tasks with more than one mental step such as 

comparing, organizing, summarizing, predicting, and estimating are usually Level 2. 

 Level 3: Strategic Thinking 

At this level of complexity, students must use planning and evidence, and thinking is more abstract. A task with multiple valid responses 

where students must justify their choices would be Level 3. Examples include solving non-routine problems, designing an experiment, or 

analyzing characteristics of a genre. 

 Level 4: Extended Thinking 

Level 4 tasks require the most complex cognitive effort. Students synthesize information from multiple sources, often over an extended 

period of time, or transfer knowledge from one domain to solve problems in another. Designing a survey and interpreting the results, 

analyzing multiple texts by to extract themes, or writing an original myth in an ancient style would all be examples of Level 4. 

 

DOK Levels are not sequential. Students need not fully master content with Level 1 tasks before doing Level 2 tasks. In fact, giving students an 

intriguing Level 3 task can provide context and motivation for engaging in the more routine learning at Levels 1 and 2. 

 

DOK levels are also not developmental. All students, including the youngest preschoolers, are capable of strategic and extended thinking tasks. 

What they look like will differ, and what is Level 3 to a kindergarten student may be a Level 1 task for a middle schooler. All students, however, 

should have opportunities to do complex reasoning. 
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DOK Level 1 
DOK LEVEL 1—RECALL & REPRODUCTION 

Key Words Teacher Role Student Role 
Locate, calculate, define, identify, list, 

label, match, measure, copy, memorize, 

repeat, report, recall, recite, recognize, 

state, tell, tabulate, use rules, answer who, 

what, when, where, why, how 

Questions to direct or focus attention, 

shows, tells, demonstrates, provides 

examples, examines, leads, breaks down, 

defines 

Recognizes, responds, remembers, 

memorizes, restates, absorbs, describes, 

demonstrates, follows directions, applies 

routine processes, definitions, and 

procedures 

Possible Products 

 Fill-in-the-blank tasks  Explain, demonstrate  Vocabulary definitions-look up, recall, use in 

 Recite-math facts, poems, etc.  Show & Tell  sentences 

 Plot/locate points on a graph  Locate or recall quotes  Calculate, compute 

 Edit sentences  Document /cite sources  Measure, record data 

 Identify/write sentence types  Brainstorm related ideas  Reproduce map or diagram 

 Highlight key words  Represent math relationships in words,  Use map key to locate information 

 Bookmark websites  pictures, or symbols  Oral reading fluency 

 Use key word search  Write complete sentences  Decoding words 

 Use dictionary, thesaurus  Identify parts of speech  Use formulas 

 Follow steps/directions (e.g., recipe, long  Label or locate parts in diagram  Evaluate expressions 

division, make model)  List related parts or kinds (e.g., triangles) 

Potential Activities 

 Use step-by-step directions to make a model, plant seeds, bake a cake, etc.  Complete basic /routine calculation tasks (e.g., addition, subtraction, 

 Describe an event, character, setting, etc. in a story division, etc.) 

 Write a list of key words you know about...  Locate or retrieve information in verbatim form to answer a question 

 Recite/recall a fact or date related to ...  Recognize or identify features, objects, or steps that don’t vary greatly in 

 Write/retell in your own words ... form (e.g., recognizing features of basic tools or shapes, properties of 

 Cut out, draw, or match a picture that illustrates an event, process, or story materials or objects) 

 Report or present findings to the class  Edit applying a standard set of conventions and/or criteria that should 

 Memorize lines for a play eventually be automated (e.g., applying rules for punctuation, grammar, 

 Skim for facts/details/dates about an event spelling) 

 Retell in your own words/paraphrase  Complete measurement tasks (e.g., use a ruler to measure length; 

 Locate information found in a map, chart, tables, graph, thermometer or temperature probe to measure temperature) 

 diagram, caption  Memorize and recognize formulas and algorithms 

 Use a dictionary, glossary, or thesaurus to find word meanings  Use a formula where at least one of the unknowns are provided (e. g., area 

 Make conversions between metric and customary units formula, y=mx + b) 
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DOK Level 2 
DOK LEVEL 2—SKILL/CONCEPT 

Key Words Teacher Role Student Role 

Infer, categorize, organize and display, 

compare- contrast, modify, predict, interpret, 

distinguish, estimate, extend patterns, 

interpret, use context clues, make 

observations, summarize, translate from table 

to graph, classify, show cause/effect, relate, 

edit for clarity 

Questions to differentiate, infer, or check 

conceptual understanding, models, organizes/ 

reorganizes, explores possible options or 

connections, provides examples and non-

examples 

Solves routine problems/tasks involving 

multiple decision points and concepts, 

constructs models to show relationships, 

demonstrates use of conceptual knowledge, 

compiles and organizes, illustrates/ explains 

with examples or models, examines 

Possible Products 

 Captioned Photos Summary  Diary entry  Relationship Mind Maps 

 Timeline  Graphic organizer  Blog Commenting 

 Demonstration  Reverse-Engineering  Survey development 

 Presentation Interview  Cracking Codes Outline  Spreadsheet 

 Science Logs 

Potential Activities 

 Sequence a key chain of events and supporting details using a timeline,  Demonstrate how to perform a particular task 
cartoon strip, outline or flow chart  Locate or retrieve information in verbatim form to answer a question 

 Write a summary /informational report or develop an outline of central  Complete complex recognition tasks that involve recognizing 
concepts and ideas and supporting details  processes that may vary in how they “appear” 

 Develop a concept map or diagram showing a process or describing  Complex calculation tasks involving decision point s (e.g. 
standard relationships about a topic of study  deviation) 

 Explain a series of steps used to find a solution  Identify appropriate strategies or sources for conducting research 

projects 

 Construct a model to demonstrate how it looks or works that involve locating, collecting, organizing an displaying, and 

summarizing 

 Make a diorama to illustrate/explain an event information 

 Write a diary/blog entry for a character or historical figure  Create a questionnaire or survey to answer a question 

 Make a captioned scrapbook or photo essay about the area of study  Conduct measurement or observational tasks that involve organizing 

the 

 Make a topographic map using data provided/data collected data collected into basic presentation forms such as a table, graph, Venn 

 Make a puzzle or game about the topic diagram, etc. 

 Explain the meaning of a concept using words, objects, and/or visuals  Participate in a simulation in order to understand and describe differing 
perspectives 
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Potential Questions 

 How or why would you use ...? 

 What examples/non-examples can you find to 

...? 

 How would you organize_ to show ...? 

 How could you show your understanding of 

... ? 

 What approach/tools would you use to… 

 How would you apply what you learned to 

develop….? 

 How or why would you use ...? 

 What examples/non-examples can you find to ...? 

 How would you organize_ to show ...? 

 How could you show your understanding of ... ? 
 What approach/tools would you use to ...? 
 How would you apply what you learned to develop ... ? 
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DOK Level 3 
DOK LEVEL 3—STRATEGIC THINKING & REASONING 

Key Words Teacher Role Student Role 
Critique, appraise, revise for meaning, assess, 

investigate, cite evidence, test hypothesis, develop 

a logical argument, use concepts to solve non- 

routine problems, explain phenomena in terms of 

concepts, draw conclusions based on data 

Questions to probe reasoning and underlying 

thinking, asks open-ended questions, acts as a 

resource and coach, provides criteria and examples 

for making judgments and supporting claims, 

encourages multiple approaches and solutions; 

determines when/where (text, concept) depth and 

exploration is most appropriate 

Uncovers and selects relevant and credible 

supporting evidence for analyses, critiques, 

debates, claims and judgments; plans, initiates 

questions, disputes, argues, tests ideas/solutions, 

sustains inquiry into topics or deeper problems, 

applies to the real world 

Possible Products 

 Complex Graph  Debate from a given perspective  Literary critique 

 Set up a database  Develop storyboard forb film or cartoon  Play, book, music, or movie review 

 Conduct or critique a designed investigation animation  Informational report with several subtopics 

 Video cast or podcast  Multi-paragraph essay or short story  Fact-based argument (Is this criticism 

 Analyze survey results  Create a Wiki or website supported by the historical facts?) 

Potential Activities 

 Analyze results of a questionnaire or survey (e.g., survey classmates/  Explain and apply abstract terms and concepts to real-world situations 

industry members to find out what they think about a current issue)  Solve complex, non-routine problems that draw upon multiple skills, 

 Prepare an informational report about an area of study concepts, and processes 

 Write a letter to the editor after evaluating a product  Write an essay, short story, poem, or play 

 Prepare for and participate in a debate  Create complex graphs or databases where reasoning and approach to 

 Use evidence to generate criteria for making judgments data organization is not obvious 

 Make a booklet or brochure about a topic, organization, or issue  Design, conduct, or critique an investigation to answer a research 

 Participate on a panel to discuss differing viewpoints on... question 

 Prepare a speech to support your perspective about ...  Propose an alternate solution to a problem studied 

Potential Questions 

 What are the possible design flaws in …?  What is the impact on the reader /viewer for use of this (rhetorical, What 

is the theme/the lesson learned ... ? device, analogy, figurative language use, visual image, etc.)? 

 How would the theme change if …?  What conclusions can you draw ... ? 

 What underlying bias is there ... ?  How can you prove that your solution or estimate is reasonable? 

 What inferences will these facts support ... ?  What evidence can you find to support ... ? 

 How does the author create tension/suspense…?                                                  What idea justify this position…? 

 What is the author’s chain of reasoning or point of view for…? 

 
  



 

D 1 1  S L O  U s e r  G u i d e  2 0 1 6                                                                  P a g e  83  
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DOK Level 4 
DOK LEVEL 4—EXTENDED THINKING 

Key Words Teacher Role Student Role 

Initiate, design and conduct, collaborate, 

research, synthesize, self-monitor, critique, 

produce/present 

Questions to extend thinking and broaden 

perspectives; facilitates teaming, 

collaboration, self-evaluation 

Designs, takes risks, researches synthesizing 

multiple resources, collaborates, plans, 

organizes, and modifies, creates concrete 

tangible products 

Possible Products 

 Short film  Play  Newspaper or series of articles 

 Agency presentation  Video Game  Multi-Media product 

 Research report  Documentary  Anthology of original writing, art, 

music, etc. 

Potential Activities 

 Applying information from more than one discipline to solve ill-defined  Tasks that involve drawing evidence from multiple sources to 
support problems in novel or real-world situations  solutions/conclusions 

 Research tasks that involve generating questions, and formulating and  Conducting an internship in industry where students are faced 
with testing hypotheses  real-world, unpredictable problems 

 Tasks that require multiple roles and collaboration and coordination  Organizing/conducting a community service project or school 

based with others (e.g., script writing, camera work, editing, and acting/  event 
talent)  Tasks that require making multiple strategic and procedural 

decisions as new information is processed 

Potential Questions 

 What changes would you make to solve or address this major  Can you predict the potential benefits and drawbacks if this law 

does/ problem/ or issue...?  does not pass? 

 How would you improve upon this invention or innovation?  Can you construct a model that would change ...? 

 Can you propose an alternative solution to...?  Can you think of an original way to apply ... ? 

 What could be done to minimize (maximize) ...?  Do you agree with the actions ...? with the outcomes ... ? with the 

 In what way would you design or redesign ... and why ? decision to …? 

 What evidence would you cite to defend the actions of ...?  How would you prove ...? disprove ...? 

 How would you evaluate ... ?  Can you assess the value or importance of ...? 

 How would you prioritize criteria for making this (local zoning) decision  What information would you use to support a differing perspective 

... ? 

… and why?  What can be learned about this time in history from reading and 

 How would you evaluate the works by this author over time? analyzing various cultural, political, and social perspectives? 

 Can you formulate and test a conjecture for...? 
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APPENDIX F 

Karin Hess Cognitive Rigor Matrix and Curricular Examples 
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Note: Adapted from “What exactly do ‘fewer, clearer, and higher standards’ really look like in the classroom? Using a cognitive rigor matrix to analyze 
curriculum, plan lessons, and implement assessments,” by K. K. Hess, D. Carlock, B. Jones, and J. R. Walkup, 2009. Retrieve from NCEIA Online website: 
http://www.nciea.org/publication_PDFs/cognitiverigorpaper_KH12.pdf.  

http://www.nciea.org/publication_PDFs/cognitiverigorpaper_KH12.pdf
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